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ABSIBACT 

This practicum reports on the conceptualization/ 
development/ testing/ and implementation of the guidelines/ 
procedures/ and a model for alternative programs for earning 
graduation credit. New requirements for graduation were adopted by. 
the Maryland State Department of Education in November/ 1974/ but the 
development of specific policies and guidelines for these optional 
credit experiences was the responsibility of each of the local county 
school systems. The development of the guidelines and procedures yas 
begun by a representative committee of school and central office 
personnel early in the 1975-76 school year/ and the model was 
formatively evaluated by potential participants. The completed 
report — policies/ guidelines/ procedures/ and model — was accepted by 
the Anne Arundel County Board of Education in July/ 1976/ and 
approved for implementation in the senior high schools in September, 
1976. The guidelines and procedures were also made part of two other 
county programs — in experienced-based career education and in an 
internship experience with the county government. (Author) 
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ABSTRACT 



This practicum reports on the conceptualization, development, 
testing, and implementation of the guidelines, procedures, and a 
model for alternative programs for earning graduation credit. New 
requirements for graduation were adopted by the Maryland State 
Department of Education sn November, 197^, but the development of 
specific policies and guidelines for these optional credit 
experiences was the responsibility of each of the local county 
school systems. The development of the guidelines and procedures 
was begun by a representative committee of school and, central 
office personnel early in the 1975-1976 school year, and the 
model was formatively evaluated by potential participants. The 
completed report — policies, guidelines, procedures, and model — 
was accepted by the Anne Arundel County Board of Education in 
July, I976, and approved for implementation in the senior high 
schools in September, 1976. The guidelines and procedures were 
also made part of two other County programs in experience-based 
career education and an internship experience with the County 
government. 



INTRODUCTION 

In November, 197^, the Maryland State Department of Education 
adopted new requirements for graduation. Changes to the require- 
ments were in the areas of basic academic subjects, the number of 
credits required for a diploma, and some of the optional means 
by which students could earn credit. Each of the 2k Maryland 
county school systems was given the responsibility for the develop- 
ment of the local policies for the implementation of the revised - 
requirements. The Anne Arundel Public School System chose a 
number of broad-based representative committees for this purpose, 
and reports from these groups were presented to and approved by 
the Board of Education in May, 197^. One area of the new graduation 
requirement, earning credit by approved experiences outside of 
school, was not considered by the County at that time. The practi- 
cum author, a senior high school principal in the system, was given 
approval by the Assistant Superintendent for Instruction to begin 
work on the development of the policies, procedures, and guidel ines 
governing alternative credit programs. 

At the beginning of the 1975-1976 school year, the author met 
with the Assistant Superintendent to discuss a tentative strategy 
to accomplish the project. The author selected a committee of 

(ii) 
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school and central office personnel representing major disciplines, 
serving in each of the four sub-areas of the County school system, 
and having expertise for the committee task. 

Chapter I discusses the need for policies, procedures, 
guidelines, and a model for alternative credit programs in the Anne 
Arundel County School System. The requirements from the Maryland 
State Department of Education and the needs of the local school 
system were considered. 

Chapter II details the rationale for the selection of the 
committee, the development of the philosophy, goals, and objectives 
for alternative credit experiences, and the design of a model to 
be used in the senior high schools. 

Chapter IN describes the process of formative evaluation 
and field testing of the proposal before submitting the final 
document to the Board of Education for approval and implementation. 

In Chapter IV the recommendations for implementation and 
summative evaluation are discussed. The use of the approved model 
and guidelines in two other county programs in career education 
and county government internships is included to show the project's 
transferab i 1 i ty . 

(iii) 
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Chapter I 
ESTABLISHING A NEED 



The Maryland State Department of Education adopted new 
graduation requirements for public high schools in the 23 county 
school systems and the Baltimore City school system, effective 
September, 1975. The new requirements allowed more flexibility 
for the school system, the senior high school, and the student in 
the ways in which credit may be earned. These requirements 
mandated certain minimum standards for all students in the academi 
disciplines of English, social studies, science, mathematics, and 
physical activity. The new requirements permit increased flexibi- 
lity in the optional ways students may meet the required and 
elective credit provisions. Specifically, the requirements state 
that students entering grade nine in September, 1975> will be sub- 
ject to the new Standards which require the following for earning 
a Maryland High School Diploma: 



The new requirements stress two underlying philosophies: a 
curriculum design which develops' themes dealing with, broad human 
concerns and personalized programs wh?ch are a combination of 
experiences tailored to the needs of the student. The methods by 



English 

Social Studies 

Science 

Mathemat i cs 

Phys ica I Education 

Electives 



A credits 
3 credi ts 
2 credits 
2 credits 
1 credit 
8 credits 
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which credit may be earned include^ in addition to traditional 
classroom experiences, a number of options such as credit by examin- 
ation, accelerated summer school programs, concurrent enrol Iment in 
evening high school, approved correspondence courses, private 
tutoring in special circumstances, school-supervised work study 
programs, school -approved independent study programs, and educational 
experiences outside of school. 

The Anne Arundel County Public School System devoted nearly a 
full year prior to the implementation of the new requirements to 
the development of local policies related to earning graduation 
credit in the basic proficiency areas, the physical activity area, 
and some of the ,al te motive credit areas. Several commi ttees were 
charged with review of curriculum, development of guidelines for 
non-traditional programs, and the design of strategies to implement 
the individualized and personalized programs in the Anne Arundel 
County Public Schools, As of the end of the 197^-1975 school year, 

no action or decisions had been made with regard to the independent 

>jf - — . 

study or experiences outside of school provisions of the new 
requirements since students who would most likely be affected by 
these optional experiences would not be entering the senior high 
school until September, 1976. The need for guidelineSj policies, 
and procedures governing independent study or experiences outside 
of school did not have a high priority at the time of initial 
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Implementation of the new graduation requirements. Since the first 
group of students coming under the new requirements would reach 
the senior high schools in September, 1976, the need to have stan- 
dardized policies and guidelines for independent study and experi- 
ences outside of school is now apparent. 

A second consideration which demonstrated a need for operational 
policies to govern the independent study-experiences outside of school 
portion of the new requirements was the emphasis given to educational 
experiences »Mhich made each student's learning program more indivi- 
dualized and personalized. The expansion of the currjcular offer- 
ings in the vocational education area (clerical, stenographic, data 
processing, sales, and marketing, and vocational trades) resulted 
in larger numbers of students being involved in learning experiences 
off campus. This integration of classroom experience with supervised 
experience in practical situations served to demonstrate that con- 
siderable benefits could accrue to students participating in such 
alternative educational experiences. The majority of these programs 
offering the non-traditional or off campus experience were in voca-- 
tional or career education for students who could be expected to 
complete formal schooling with high school-. One intent of the new 
graduation requirements was to make these educational options 
available to more students both college bound and non-college bound. 
The Maryland State Department of Education recognised the need and 
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mandated general guidelines for these personalized programs. An 
excerpt from the State bulletin states that: *'The provision of a 
personalized education program for each student is the ultimate 
aim for secondary schools. This program is defined as that 
combination of experiences tailored to the needs of the student. "V 
The general criteria for the development of a personalized program 
are as fol lows : 

1. Planning and authorization of the program would take 
place in a conference involving' the student, the 
parent (guardian), and appropriate school personnel. 

2. Mutual ly.' agreed upon performance criteria would be 
established for the student in each of the educational 
expert en ces selected for his total program. 

3. Each individual experience would be assessed upon 

the completion of the performance criteria established. 
k. The total staff would be involved .in::the guidance 

function of the school. ^vL 
5. Continuous efforts would be made to increase the 

number of in-school and out-of-school experiences 

available to the individual student.^ 

'Maryland State Department of Education, Graduation Requirements for 
Public High Schools in Maryland , November, 197^, p. 1^. ^ 

^Op. ci t . , p . 1 5 . • 1 
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The requirements Imposed by the State graduation standards 

r 

dictated that the Maryland school systems develop guidelines and 
procedures to be used by the senior high schools planning to imple- 
ment alternative credit programs as part of the regular curriculum. 

In one Anne Arundel County high school an alternative learning 
experience had been implemented during the school year, 1975-1976. 
At Annapolis High School a program to provide off campus learning 
experiences for gifted and talented students through an internship 
within the professional community was developed and implemented 
at that school on a trial basis. The Pre-Profess ional Internship 
Program (P. I. P.) sought to provide students with valuable career 
and vocational experience not available on campus. Student partici- 
pants in P. I. P. spent a minimum of two hours per school day for a 
semester in direct contact with legal or medical practitioners. 
The student intern was supervised by a member of the school staff 
who served as the liaison between the professional community and 
the school. Student interns were able to observe and investigate 
in depth the many aspects of the profession in which they were 
interested. P. I. P. required participation of the student, the 
parent, the school, and the professional community in the development 
of performance criteria by which the students' learning would be 
measured, the kinds of activities in which the student would engage, 
and the evaluation of the student at the end of the semester. 
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The Anne Arundel County Board of Education approved the 
Pre-Professional Internship Program for Implementation during the 
school year, 1975-1976, subject to evaluation at the end of the 
school year. The implications of P. I. P. and the willingness by the 
Board to accept such an alternative learning experience demonstra- 
ted a need for the expansion of such a program into each senior 
high school in Anne Arundel County. 

Three basic factors were apparent in the Anne Arundel County 
Public Schools at the beginning of the 1975-1976 school year which 
demonstrated a need for a formal set of operating procedures and 
guidelines governing alternative learning experiences. These 
factors which demonstrated this need were: 

• the adoption of new requirements for graduation which 
provided for and emphasized non-traditional learning 
experiences 

• the emphasis given the individualized and personalized 
programs by the new requirements 

• the Implementation of an off campus internship program 
In one County high school which indicated that schools 
were ready to adopt such alternative experiences as 
part of the regular curriculum 

All aspects of the new graduation requirements are or would 
be governed by County policy or administrative regulation developed 
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by several County-wide committees. These policies and guidelines 
for secondary schools were summarized and distributed to all 
instructional personnel in April, 1975, by the Assistant Superintendent 
for Instructional Programs. These operating policies became effec- 
tive in September, 1975* The policy memorandum also recognized that 
no specific guidelines had been developed for work study programs 
or experiences outside the school. 

During the 1975-1976 school year and until guidelines 
can be developed, a proposal for the activity (work 
study programs or experiences outside of school) must 
be approved by the principal, area director, and the 
appropriate program coordinator. 3 

As a high school principal the author was concerned that the 
absence of specific policies and guidelines for experiences outside 
of school would present operational problems at the school level. 
Several questions became apparent immediately. What was the school's 
responsibility for disseminating information about alternative 
credit programs-experiences outside of school? Which school person- 
nel should be involved with these optional learning experiences? 
How might a student who has expressed interest In an alternative 
credit program begin a project? What steps must be taken to insure 
that a student's projec.t will relate to his/her planned instructional 

3Anne Arundel County Public Schools, Approved Policy for Implementation 
of Graduation Requirements for Public High Schools In Maryland , 1975" 
1976 School Year, 1975. P- 7» 
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program? What are the responsibilities of school personnel in 
supervising a student's experience outside of school? On what 
basis will a student's project be evaluated and credit awarded? 
How can the school insure that student projects will relate to 
County goals of education? 

The seemingly endless list of questions about this aspect of 
the new graduation requirements further demonstrated the need for 
the development of guidelines and procedures for alternative credit 
programs-experiences outside of school. 

This practicum project describes the professional efforts 
which resulted in the development, testing, evaluation, and adoption 
of operational policies, procedures, and guidelines for alternative 
credit programs-experiences outside of school in the Anne Arundel 
County Public Schools. 



CHAPTER I I 
STRATEGIES TO CARRY OUT THE PRACTICUM 

The following sequence of activities were conducted by the 
author and the Alternative Credit Program Committee to develop, 
test, and evaluate the final document which would become operating 
policy for senior high schools in Anne Arundel County^ 

Securing Area I Approval 

The proposal was first discussed with the author's immediate 
superior, the Director of Area I. During this informal session, 
the Director was made aware of the need for system-wide operating 
policies for alternative credit experiences as outline above. 
The discussion also included the tentative proposal and strategies 
for the development of the guidelines and procedures. Pertinent 
suggestions were offered on comparable programs which might serve 
as models and suggestions on feasible ways to implement the 
proposal consistent with established County practices. Permission 
for the author to carry out the practicum proposal on school time 
was also granted by the Director. 

Securing Approval of the Department of Instruction 

In September, 1975t the author met with the Assistant 
Superintendent for Instructional Programs to formally discuss the 
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feasibility of the project proposal. The need for such operating 
policies and guidelines was accepted at this level, and the discussion 
centered on a plan of attack. Since previous policy reports related 
to the new graduation requirements had been developed by broad-based 
committees which included school-level and central office-level 
instructional personnel, the author proposed that a select committee 
be chosen to be responsible for the development of the policies, 
procedures, and guidelines. The author was given permission to begin 
to develop the rationale for committee selection and begin preliminary 
work on the proposal. 

Committee Membership Rationale 

The rationale for membership on the Alternative Credit Program 
Committee as determined by the author with approval of the Assistant 
Superintendent is given below: 

1. Committee membership must be representative of the four 
subdivisions of the school system. (Anne Arundel County Public 
Schools were reorganized Jnto four semi -autonomous areas in 1973- 
Each area had its own Director, Assistant Director, several 
Coordinators of Instruction, a cadre of instructional resource 
teachers, and a pupil services team. The areas included about 
20,000 pupils, kindergarten through grade 12 in 18 to 25 school 
plants.) 
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2. Committee membership should Include representatives of the 
five Impacted groups, school, area, and county-level administrators, 
school counselors, teachers, students, and parents. 

3. All major disciplines should be represented on the committee 
to insure the widest possible variety of opinions and expertise. 

k. Members should be available for service with a minimum of 
Interference to their regular responsibilities. It was projected 
that all committee work would occur during the regular school day; 
therefore, personnel selected should be able to be released from 
regular duties as needed* 

5. Members should have the potential to make a significant 
contribution to the committee deliberations and be in a position 
to have an hnpact on the implementation of the policieis and 
guidel ines . 

6. Committee membership should not be static but subject to 
expansion as needed. 

7. Some members should have knowledge or expertise about 
alternative credit programs or off-campus credit programs. This 
expertise would aid the committee work and effect a time saving. 

The rationale for the selection of the membership for the 
Alternative Credit Program Committee was accepted by the Assistant 
Superintendent with minor changes. The author then proceeded with 
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the selection of the individuals for committee service based on the 
accepted criteria. A memorandum sent to the Assistant Superintendent 
on September 2^, 1975 t included the names of those professionals 
chosen. Also presented was a copy of a suggested memorandum to mem- 
bers which the author had requested go out over the Assistant 
Superintendent's signature. A copy of the memoranda and the 
suggested committee membership list is included as Appendix items 
A, and C on pages 68, 69, and 70, 

Professionals chosen for service on the Alternative Credit 
Program Committee received a notice from the Assistant Superintendent 
advising them of the purpose and objectives of the committee and - 
announcing the first meeting. A copy of this notice is included 
as Appendix item D on page 71. 

Selection of the Alternative Program Committee 

The author^ in consultation with the Assistant Superintendent, 
developed the criteria for committee membership and selected the 
personnel which would insure that the criteria were met. The 
individuals chosen, their positions in the school system, and their 
areas of expertise are listed in Chart 1 below. Chart I represents 
the initial committee selected by the author. It had been agreed 
that additional personnel would be included on the committee when 
and if it became apparent that probable interface existed with 
other areas. This interface, in fact, became apparent early in 
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the committee work and other individuals were involved with the 
group through the conclusion of the project. Chart 1 also lists 
the additional personnel chosen for the Alternative Credit Program 
Committee after the initial selection, their positions, and the 
expertise which they brought to the committee. 

At the initial meeting of the Alternative Credit Program 
Committee on October 9, 1975f the author presented an agenda and 
a tentative plan of action for the committee work. A copy of the 
agenda is included as Appendix item E on page 72, This meeting 
dealt with procedural matters such as future meeting dates and 
places, methods of dissemination of information, and Individual . 
committee member responsibilities and assignments. The committee 
also devoted time to "brainstorming" on how the group would 
accomplish its task, a time line for committee work, the research 
effort and investigation of comparable programs, interface with 
other establ ished programs in the County curriculum, awarding 
credit, and evaluation of the policies, procedures, and guidelines. 
A detailed statement about the items mentioned above appears in 
the following paragraphs. 
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Alternative Credit Program Conrn it tee 



Name 



Title/Position 



Area, Background/Expertise 



Oliver Wlttig 

2. Craig Lundberg 

3. Richard Ensor 



5. Thelma Sparl^s 



7. Neal Fertltta 



8. Jolin Hutcliins 



9. Isaac Schltloven 



Principal, Andover H.S. 
Principal, Northeast H.S. 
Principal, Annapolis H.S. 



'i. Earl WelleiDeyer Program Coordinator 



Program Coordinator 



6. Thomas Drowsky Resource teacher 



(Resource teacher 



Counselor, 
Glen Burnle H.S. 

Director, Vocational 
Education 



jo, S. Oliver Rephann Assistant Area Director 



11. Ruth Dudderar 



12. Senior high 
school students 



Assistant Superintendent- 
Instructional Programs 



13. Parents 



: ErIc 



IV 



CO. 



CO. 



CO. 



CO. 



mathematics, practicum author, chairman of committee 



music 



English, developed alternative credit program' in his school, good ;■ 
writing skills 

Responsible for County language arts program, experience with 
non-traditional programs, varied contacts across State 

Responsible for County mathematics program, involved in extensive , 
curriculum development with innovative programs 

social studies, served as a member of County Task Force to develop - 
conceptual social studies program 

science, member of Science Task Force to develop Unified Science 
Program,' good statistician, experience In educational evaluation / 

extensive experience as high school counselor, liaison with 
counselors in other schools 

extensive experience with work-study programs in business educatio(\ 
health occupations, office occupations, experienced in proposal 
development for federal and state-funded projects 

English, innovative administrator, liaison with other area' level ■ ; 
personnel 

ex-officio member of committee responsible for all committees 
working on various parts of the new graduation requirements 

A number of high school students chosen from various schools will 
be participants in committee deliberations at various stages, 
expecially field testing and evaluation. 

Parents' in various high school areas were chosen to offer input, 
react to proposals, participate in evaluation of model, 
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Additional Personnel '- Altfirnatlve^Credlt':^^ 




Name 



Title/Position Area Backgroond/Expertlse 



i John llebb Coordinator, Cooperative Work CO. responsible for development of procedures of establ Ished work study; 

Experience Programs ' programs In vocational education, experienced In development of, ; 
; . school/copuntty projects 

2. Robert Jervls ■ Coordinator, Career CO. responsible for County career education programs, experienced 

Ejjucation writing proposals for federally-funded projects, extensive contacts; 

In the business community 



3. Eva Pumphrey Director of Curriculi 



CO. responsible for all curriculum development projects In the system, 
extensive contacts with instructional personnel In other systems 



k Dennis Younger Coordinator, Curriculum CO. responsible for curriculum development In the system, servlng^as 
• Development liaison between system and County government on development ot an 

Internship project for high schools 



2( 
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Committee Meetings 

The ACP Committee agreed to regular monthly meetings for 
scheduling convenience. A schedule of meeting dates chosen Is shown 
below: 

Friday, November, 1975 
Thursday, December 4, 1975 
thursday, January 8, 1976 
Monday, February 2, 1976 
Wednesday, March 3, 1976 
Thursday, Apr! 1 8, 1976 
Thursday, May 4, 1976 ' 

Time Line for Committee V/ork 

A tentative time line for committee work was agreed to at 
the first meeting. The schedule presented below provides for 
research, development, testing, preparation of a model, presen- 
tation for approval, and implementation plans for the policies^ 
procedures, and guldeUnes for alternative credit programs. 

October, 1975 Initial session. Review of document on 

^ new graduation requirements. Consideration 

of possible models presently used In Anne 
Arundel County. Begin research effort and 
preparation of working bibliography. 

November, 1975 Development of philosophy and objectives for 

ACP model. Begin draft of procedures and 
guidelines. 

Deciember, 1975 Continue work on draft. Solicit reactions 

^^^';/>^>-:-^"'i-,'^"..'.^'^^->* from pr inclpal s , counse lors , teachers . 

January, I976 Prepare second draft of guidelines, procedures, 

and model. Involve lay groups for reactions 
and suggestions. 
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February, 1976 



Prepare draft for presentation to 
Superintendent's Council. Begin field 
testing. J 



March, 1976 



Revise draft, as required. Prepare 
preliminary report for presentation to 
Board of Education. 



April, 1976 "Prepare report for Board for action. 

May, 1976 Prepare final report for implementation. 

Develop implementation strategy. 

Dissemination of Information 

The author assumed the responsibility for preparing minutes 
or summaries of all committee meetings for dissemination to all 
members. To be included were summaries of committee action, 
individual assignments, and procedural information such as the 
date and place of future meetings. Copies of all meeting summaries 
were written and distributed tc commit^tee members and appropriate 
personnel in the Department of Instruction. Copies of summaries 
for all Alternative Credit Program Committee meetings are included 
in Appendix item F on page 73- 

Research Acti vi ties 

The committee determined that a three-phased research effort 
would be carried out during the developmental stages of the project 
It was intended that these activities would provide appropriate 
background data on comparable alternative learning experiences, 
Information on development and imp I fomentation of alternative 
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models, and resources which would help the committee in the develop- 
ment and evaluation of a project model. 

The three sources of this background and resource data and 
the methods of collecting it are described In the following sections 

1. information about comparable models and developmental 
systems found in printed materials 

2. information from personnel within the system or in other 
systems who have knowledge or expertise about alternative 
learning experiences 

3. Information about comparable models or programs in the 
Anne Arundel County school system and in comparable 
systems. 

Information from Printed Materials 

The author worked through the Coordinator of Media Services 
for the County to develop a working list of publications such as 
periodicals J books, or other documents related to the project. 
A search of the Current Index to Journals in Education (CUE) 
and Educational Resources Information Center (ERIC) collections 
was made. The annotated computer printout of publications and 
journals was edited by the author to.y»eld information about viable 
models, developmental plans, and implementation strategies. This 
source located several relevant publications for the project. 
Copies of these documents were obtained from the Media Department's 
microfilm files or from other publishers and were made available 
to the' commi ttee. The documents used are cited in the bibliography. 
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Information from Personnel 

It was determined that personnel within the system had 

extensive background or expertise with alternative learning 

experience programs and could serve as a valuable resource for 

the committee. Several individuals within the central office were 

identified as having expertise which could be beneficial to the 

Alternative Credit Program Committee. These individuals were 

asked to serve in a consulting capacity to the committee. The 

Individuals and their job titles are listed below: 

John Hebb, Coordinator, Cooperative Work Experience 
Programs 

Robert Jervis, Coordinator of Career Education 
Eva Pumphrey, Director of Curriculum 
Dr. Dennis Younger, Coordinator of Curriculum 
Devel opment 

The background and expertise of these individuals chosen to 
supplement the original Alternative Credit Program Committee have 
been cited previously in Chart 1 on page 15. The knowledge and 
assistance contributed by these individuals was particularly help- 
ful to the work of the committee. 

Secondary school principals were viewed as a valuable 
potential source of information for the committee's work. A 
letter explainircj the objectives and purpose of the Alternative 
Program Committee and a response sheet were sent to the principals 
of the junior and senior h5gh schools in December, 1975. The 
letter briefly explained the constraints imposed by the new 
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graduation requirements, recognized th^^ ^'^"^^ jchoO^^ "^ay have 

already developed procedures,_f6r simil^^ '^'^^Sratt'S » requested 

that principals give input or assist wi^*^ ""^Vjg^/inS ""^^erials 

prepared by the committee during the P^°^^^^\ ^eveJoP^iental 

stages. The response/check sheet att.a*^^^^ ^.^g letter afforded 

the principals the opportunity to resp^*^^ ^Hi^idy. ^ sample of 

the letter to secondary principals and '"^sponse sheet are 

included as Appendix item G on pages 89 

Responses to the latter were favof^^^^> .^jne secondary 

principals returned the respbnse/checl< ^'^^^ts ^f^\c^ Provided the 

committee with additional information 2''°"^ s^^^^al similar 

programs currently in use in County sch''°^s. ^^Qge schools which 

indicated they had deve.loped a type of ^^^^^f\^^]ve P''°9ram received 

further personal contact by individual '^°'^hiQe nier"''srs who 

secured written documents and/or verbal '"^^^gtiof^ these 

projects. Seven principals agreed to P^'^^ ' ^ifigte ^ Normative 

evaluation of materials developed by '^°'^^\^tse' ^'^ °^ these 

principals volunteered to participate '^^ t:est'"9 of the model 

• ttee 

when it had been completed by the comm' 

Personnel other than these were c.o^^^'^^^^i aS P°<:ential 
contributors of information. Individual "^"^^rS °^ committee 
were given the task of contacting collea9"es have expertise 

or knowledge about alternative learning P''°9^^^5. Two members of 
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the committee were able to secure additional information relevant 
to the project. Mr. Earl Wellemeyer, Coordinator of English, made 
personal contacts with his counterparts in other county school 
systems to inquire about comparable programs which could be examined. 
Mr. John Hutchins, counselor, made a presentation which described 
the purpose of alternative credit programs at a County-wide meeting 
of secondary counselors. The reactions of the counselor group 
were summarized in a letter from Mr. Hutchins. This input was used 
to develop the role definition of participant's portion of the 
final document. A copy of this letter is included as Appendix item 
H on page 91 . 

Information about Comparable Models 

One senior high school in the County had developed procedures 
for a type of alternative program. The Pre-Profess i ona 1 Internship 
Program (P. LP.) proposal developed at Annapolis High School had 
been approved by the Board of Education for implementation on .a 
trial basis during the school year, 1975-1976. The materials 
developed for the P. I. P. model were made available to the commit- 
tee. Many of the idees, procedures, and strategies used in the 
P. I. P. project were considered and integrated into the final report 
of the ACP Committee. 
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Anne Arundel County schools had an established vocational 
education program which included work-study options in stenographic 
clerical, retail sales, health occupations, and data processing 
areas. The curriculum guides for these existing programs were 
examined by the committee and yielded information on the develop- 
ment of performance (objectives, responsibilities of participants 
In work-study programs, development of community resources, insur- 
ance requirements, child labor laws, and the evaluation of student 
performance In off-campus programs. The similarities between many 
aspects of the vocational education program and the model being 
developed for alternative credit programs-experiences outside 
school was readily apparent. The committee was able to incorpor- 
ate some of the philosophies, procedures, and processes currently 
In use into the model developed for alternative credit programs. 

Development of Philosophy and Objectives 

The revised Maryland graduation requirements and local school 

policies placed constraints on the committee as the task of 

developing philosophy and objectives began. At the initial meeting 

the committee considered these and identified the most significant 

ones to be considered when preparing the final philosophy and 

objectives statements. These constraints included: 

• Experiences outside of school can be counted for credit if 
part of a planned, integrated program and the experience is 
approved and supervised by the local school system. 
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e Alternative credit programs will be outside existing 
vocational education programs. 

• Experiences outside school must be cooperatively planned 
by the student, the school, and the community sponsor. 

e Alternative credit programs must relate to County-approved 
goals of education. 

• Alternative credit programs will earn elective credit and 
be In. addition to the twelve required academic credits. 

• Alternative credit prograrps should be coordinated by a 
member of the school staff. 

• Alternative programs are for credit only~-no pay so as not 
to infringe on existing vocational education programs. 

The committee used these items as the basis for further 
discussion in two subsequent meetings and developed a philosophy 
statement, goals for the Alternative Credit Program Committee, 
objectives for alternative credit programs, and guiding principles 
for alternative credit programs. These four separate items were 
written to provide principals, counselors, and teachers with an 
understanding of the purpose, the requirements, and the intent of 
alternative credit programs-experiences outside school. A copy of 
the philosophy, goals, objectives, and guiding principles is 
contained in the final report of the committee which is included 
as Appendix item L on pages 100 to 102. 
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Integration Into Existing High School Curriculum 

The committee was cognizant of the need to insure that 
alternative learning experiences would be an integral part of an 
Individual student's overall plan for completing high school gradu- 
ation requirements as well as relating to one or more disciplines. 
The development of the guiding principles section of the document 
stressed several and was predicated on several important ideas as 
shown below: 

• Alternative credit programs must provide a sound 
educational experience that is consistent with County 
goals of education and with the goals and objectives of 
those disciplines to which they are related. 

• Alternative credit programs should be part of a planned 
basic program. 

• Alternative credit experiences may originate with a 
student, a teacher, or a community resource. Acceptance 
of an alternative experience for credit must be contingent 
upon prior planning and approval involving the student, the 
school , and the communi ty (resource) sponsor* 

• The cooperative planning and approval shall include 
consideration of the establishment of performance objectives 
for the student project, specific learning activities in 
which the student will engage, and the basis on which a 
student will be evaluated at the completion of the project. 



Flow Chart for Alternative Credit Programs 

The'commi ttee 's next task was the development of the sequence 
of acti vi ti es--the bl uepr i nt--for alternative credit experiences 
which would specify the order in which steps should logically 
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occur, the individuals to be involved at each phase, and the 
activity which could be expected to take place at each stage. The 
conmittee determined that the sequence would include three phases, 
and the activities whJch could be expected to take place at each 
stage. The committee determined that the sequence would include 
three phases--p lanni ng , implementation, and evaluation. Sub-phases 
under each of these three major areas would serve to define the 
steps in the alternative credit program sequence. A description of 
the stages appear in Chart 2 below. It was intended that the flow 
chart lis.ting the sequence of activities for alternative experiences 
would be made available and follo^/ed by all persons involved with 
this program. The committee determined that this sequence met the 
constraints imposed by the new graduation requirements cited 
earlier, closely paralleled the format followed by established 
vocational programs, provided users with a plan for all individuals 
Involved, and guaranteed a degree of uniformity in all senior high 
schools without restricting the flexibility which was seen as 
essential for alternative programs. 

Role Definition for Participants 

Several individuals were identified by the committee as being 
instrumental to the success of an alternative credit experience. 
The committee defined the responsibilities of these individuals and 
Included the role specifications in ^.he report to clarify them for 
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ITEM 



FLOW CHART 
ALTERNATIVE CREDIT PROGRAMS 



PERSONS INVOLVED 



ACTION 



A. PLANNING 
Phase I 

Idea 



Development 



Proposal 



Student, teacher, teacher sponsor, counselor, 
community sponsor, as an outgrowth of a 
class, as an extension of a vocational or 
avocational interest. 

Student, teacher, teacher sponsor, 
community sponsor, counselor 



Student, teacher, principal, counselor, 
parent, teacher sponsor, community 
sponsor, counselor 



Preliminary discussion of idea with 
teacher, counselor, parent, communit; 
sponsor, or other sources^ 

Further discussion of idea with 
teacher, community sponsor, teacher 
sponsor to determine feasibility of' 
idea 

Further refine idea or project. 
Complete Phase I, Preliminary Plan 
Sheet, and submit for approval. 



Phase II 

5?3ecific tasks 
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Activities 



Student, teacher sponsor, community 
sponsor, counselor 

Student, teacher sponsor/ community 
sponsor 



Approval/Credit Student, teacher sponsor, community 
Determination sponsor, principal 



Establish the specific tasks to be 
completed daring the project including 
the level of performance expected, 

List the specific activities and 
approximate time for each activity. 
Submit Phase II, Program Plan Sheet 
to principal. 

Principal will review Phase II, 
Program Plan Sheet, suggest changes 
for project, determine the number of- 
credits which may be earned, grant : 
approval to proceed. to 

36°: 



B. IMPLEMENTATION 



On-site orientation Student, teacher sponsor, community 
: sponsor 



Teacher sponsor 
supervision 



C. EVALUATION 



Teacher sponsor 



Progress checks' ' Teacher sponsor, student, community 
. ' sponsor 



Student, teacher ponsor, community 
sponsor, principal 



Review roles of persons involved, \ 
operating procedures, restrictions; 
establish procedures for teacher 
sponsor supervision, . 

Supervises student; coordinates 
project with community sponsor; 
helps resolve project- related 
problems; serves as liaison between ■ 
school, student, and community, 

Teacher sponsor provides regular and 
periodic supervision of project, helps 
to keep student "on schedule, " aids 
in resolution of project- related 
problems and provides student with 
interim evaluation. 

Project sponsor and teacher sponsor 
will evaluate student's performance f 
(satisfactory/unsatisfactory) and 
provide a written evaluation, Final ; 
.evaluation discussed by teacher 
sponsor and cpmmunity sponsor, ■ 
• Principal reviews evaluation, grants 
credit, and prepares transcript for .. 
student files. 
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persons involved. These key individuals and their responsibilities 
are detailed in the following section. This represents much of 
the deliberation by the committee. An abbreviated form of the role 
definitions was included in the document disseminated for use by 
the schools. 

The Student is the individual to receive direct benefit from 
participation in the alternative experience not available 
within the regular school curriculum. The student*s decision 
to elect to participate in an alternative experience could 
stem from a special interest, either vocational or avocational, 
an individual need not possible to meet through traditional 
curricular channels, or a challenge posed as an outgrowth of 
his regular course work. The student's responsibilities 
would include an initial proposal for an alternative credit 
experience, preliminary discussion with a teacher, a community 
resource, the development of a tentative plan for consideration 
participation ii> the structuring of specific performance 
objectives and activities, the performance of these alternative 
learning activities, and the completion of the required logs, 
reports, or projects on which the success of the project would 
be based. 

The Teacher Sponsor is probably the first individual with 
whom the student participant will discuss the proposed project. 
The committee chose the title Teacher Sponsor because it 
reflected the possible dual role that this individual could 
fill in alternative learning experiences. The teacher could 
be the originator of an idea which would be further developed 
by the student. In this capacity the teacher would function 
as advisor and faci 1 i tator for_the„ s_tudent_durj,ng„»the_pl.anni ng, 
implementation, and evaluation stages. 

The teacher could also serve a coordinator function for 
projects suggested by the student or community resource. In 
this capacity the teacher would be the liaison between the 
school and the community resource. He would work with the 
community resource in the development of performance objectives, 
help design meaningful learning activities, offer on-site 
supervision on behalf of the school ,* part i cipate in evaluation 
of student performance, and aid in the resolution of problems 
which may occur. 
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The Counselor should be Involved In alternative experiences 
to Insure that the student participant has the potential for 
completing these Individualized programs and that the suggested 
activity Is related to the student^s total planned program 
for completing graduation requirements. The counselor can 
also help publicize alternative credit programs to students 
and can advise parents on the nature and intent of these 
programs. 

The Project Sponsor Is the individual who agrees to undertake 
the major responsibility for providing the student with educa- 
tional experiences not available to himMn the regular school 
setting. The project sponsor should be willing to make a 
commitment of time, talent, and resources to help a student 
gain this knowledge. The project sponsor, working with the 
student and the teacher sponsor, would participate In the 
development of the project during the planning phase, help 
develop the performance objectives, provide the necessary 
learning experiences, and perform an evaluation of student 
performance based on the procedures established for alternative 
credi t programs . 

The Principal must approve student participation in alternative 
credit programs based on an assessment of student capabi 1 i ty, 
the nature of the project proposal, and the relationship to 
existing goals of education. The high school principal has 
the overall responsibility for making information about these 
optional experiences available to all concerned, for making 
the logistical arrangements such as schedule adjustments, 
determination of credit to be earned/ arrange for compensatory 
time for teacher sponsors, and certify completed projects for 
credit. 

The Parent must grant approval for the student to participate 

in- these of f -campus experiences . — Rarents~-should~.be-~in formed ^ 

about the student proposal, become aware of the students' 
responsibilities in the project, and offer aid and counsel 
to the student. 
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Earning Credit by Alternative Programs 

The committee carefully reviewed the new graduation 
requirements for alternative programs. The graduation require- 
ments document defined a unit of credit as 

the satisfactory completion of course work and the number 
of hours of instruction scheduled by the school. The time 
(clock hours) requirements for earning units of credit are 
based on a school year of 36 weeks; however, these time 
requirements are applicable to various flexible school year 
organ izat ions . 

1 credit 132 clock hours 

i credit 66 clock hours 
1/3 credit kk clock hours 

i credit 33 clock hours^ 

The committee determined that alternative experiences should 
follow the requirements for traditional programs for earning gradua- 
tion credit. The committee proposed the student projects be equated 
to the clock hours requirement mandated by the State Department of 
Education. This meant that a student project involving an estimated 
66 clock hours to complete satisfactorily could earn a half credit. 
The earning of credit in the work study portion of vocational 
education programs had, for many years, been related to established 
clock hours requirements. This arrangement had proven satisfactory 
and efficient in these programs and offered the advantage of already 
being an accepted procedure in schools. The decision to relate the 



^Graduation Requi rements for Public High Schools in Maryland, p. 9. 
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earning of credit by alternative means was based, then, on 
constraints imposed by the new graduation requirements and accepted 
satisfactory procedures in existing programs. 

The flexible nature of alternative credit programs required 
a decision whether or not credits earned would or should be assigned 
to a specific academic discipline. The committee considered several 
factors . 

• Alternative credit programs will provide for elective credit 
but will not replace the basic requirements for graduation. 

• Alternative credit experiences could be related to one or 
several disciplines. 

•The flexibility intended for alternative credit programs 
would be enhanced if not tied to a specific subject 
when awarding credit. 

• The method of showing credit earned by alternative means 
on a student transcript may require clarification when 
reviewed by employers or college admissions officers. 

The question for the committee was both philosophical and 
procedural. It was decided that .the multi-disciplinary nature and 
the flexibility intended for alternative credit programs would be 
best served If credits earned were not required to be related to a 
specific discipline. The problem of conveying student accomplish- 
ment via the transcript was resolved when the committee developed 
forms to be used when evaluating student projects. It was recom*- 
mended that documentation of the project, a description of objectives 
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and learning activities, and the final ^"^^'^^^i^n of student's 
work be made part of the permanent recof^ X^anst^'^^^^^ 
legitimate users as part of the total sc^^^^ ^^zo^^' develop- 
ment of these evaluative forms will be In section. 

Forms Developed for Alternative Credi t^P ^^^^-!^^^ 

It was the committee's Intent to ^^^^^^^^\^c pr^^^^ures for 
alternative credit programs from schooi ^^'^^ol wl^^°"^ sacri- 
ficing the flexibility and individual izat»°" ^f^^end^^ 
revised graduation. The goals, objecti^^^* ^^cj guidi^^ Principles 
previously developed and the state-manda*^^^ ^^^^^^ j ^em^^^ ^^^^ 
experiences outside school be approved ^^^^r^ised the local 
school placed additional constraints on ^^r^jttee* Flow 
Chart discussed in a previous section sh^®^ tj^^^ ^f^e sequence of 
alternative credit experience would be ^^^^^^^^ ^[^ed "^^ three stages: 
planning, implementation, and evaluation* ''"^^ cor^^^^^^ developed 
several forms for alternative credit pai'^'^'^^f^t:s* S^^^P^es of 
these forms and an explanation of each i^ ^^^^r\ th^ ^^^^ lowing 
section . 

Phase I: Preliminary Plan Sheet " ^^^^ i^ the ^^^^^ prepared 
by the student for submission to the hig^^ ^^^^c^i prin^'P^l . On 
this sheet the student describes briefly ^^pker'^^^^ ^^'^ng consi- 
dered. This sheet reflects the student's '"'^i^^ thif'*'"9 and 
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project design and shows approval of parent and teacher sponsor. 
The sheet ts reviewed by the principal who determines the proposal' 
worth. The principal's assessment of the proposal may include a 
conference with the student or sponsor. Approval of the Phase I: 
Preliminary Plan by the principal permits the student to proceed 
to Phase II. Chart 3 illustrates the Phase I: Prel iminary P Ian 
Sheet. 

Phase I I ; Program Plan - Following tentative approval for 
the project, the student, the teacher sponsor, and the community 
sponsor further develop the proposal. The Program Plan lists the 
specific objectives for the student, the learning activities to 
be performed, the student's reason for wanting to attempt the 
project, the specific times the student wlfl Involved with 
project activities, and other descriptive data. Both the teacher 
sponsor and the commun I ty sponsor are asked to make a commitment 
of involvement to the student's project. The completed Phase II: 
Program Plan then goes to the principal for final approval. It 
is at this stage that the principal determines that the project 
as proposed Is part of a planned program for earning graduation 
credit. Is consistent with school and system goals of education, 
and, offers the student an educational experience not available 
through regular currlcular program at the school. The number of 
credits to be earned by the project Is also determined by the 
principal and recorded on the Program Plan sheet. 
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IX. A. C.Po FORMS 

Anne Arundel County Public Schools 
Alternative Credit Program: Request 
(Non-Paid Experiences Outside of School) 

Phase I: Preliminary Plan 

The requested program will take place 
in school 
out of school (Location: 



School Year 19 



•Time: Fall Semester 

Spring Semester 

Description: Explain briefly what you would like to do during your 
conMnunity experience. 



Approved: 



Date 



Date 



Submitted by: 
Name 



School 



Class or grade_ 
Date 



, Parent 



, Teacher/Sponsor 



Principal 



Comments : 



Approval (Proceed to Phase II) 
Date 



_Not Approved 
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When a student project has been completed and credit awarded, 
this fact is noted on the Program Plan sheet tind made part of the 
student's permanent academic record. The committee recognized 
that the individualized nature of alternative credit experiences 
may not be fully explained to prospective employers or college 
admissions officers if existing transcript procedures were followed. 
The more detailed Program Plan sheet explaining the student's par- 
ticipation in an individualized program would be more meaningful to 
transcript users than the more conventional student record notations 
in use in Anne Arundel County. A sample of the Phase Mi Program 
Plan sheet is shown in Chart 4. 

Evaluation Sheets - The committee reviewed and considered 
data and input from three sources as the basis for evaluative proce- 
""dures for alternative credit programs. The procedures, philosophy, 
and evaluation forms used in established vocational education work 
study programs offered information and form models which were used 
initially by the committee. Evaluation techniques tested in the 
Pre-P rofessional Internship Program yielded valuable data and form 
models. Input from several community sponsors who participated in 
field testing served as formative evaluation when the committee 
developed the evaluative forms adapted in the final model. 

Using the philosophy adopted for alternative credit programs 
and requirements imposed by the revised graduation standards, the 
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Anne Arundel County Public Schools 
Alternative Credit Program Request 
(Non-Paid Experiences Outside of School) 



Phase II: Program Plan 

Location: School Out of School (Location ) 



Time: 

School Year 19_ 
Hours Per Week_ 
Project Sponsor^ 
Teacher Sponsor 

General Description 

Type of \ rk to be done: 



Fall Semester 
Spring Semester 



Specific tasks to be performed: 



Reason for interest in work of this type: 



I agree to serve as Community Sponsor for this program, and to provide all 
experience and instruction noted herein. (A separate page detailing the kinds 
of experiences and/or specific responsibilities may be attached.) 

47 



gj^^" Project Sponsor 
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agree to keep all established schedules and perform all tasks to the best of 
my ability. 

Student 

I agree to serve as Teacher Sponsor for the above project. 



Teacher Sponsor 

Approved: 

, Principal 

Date:^ 

Number of credits to be earned 

(TO BE COMPLETED BY SCHOOL) 

i;his ce.i:$ifies that has satisfactorily 

completed the Alternative Credit Program Plan as detailed and has been awarded 
• credit (s). 



APPROVED: 

. , Principal 

Date : 

cc: Student, Student File 
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committee prepared an operating philosophy for evaluation strategies. 

The major factors considered included: 

e Evaluation would be based on student accomplishment measured 
against the performance objectives previously agreed upon 
by the student, the community sponsor, and the school. 

o A satisfactory-unsatisfactory grading scheme would be most 
consistent with the philosophy and intent of alternative 
credit programs. 

o Determination of a final grade should be a mutual effort 
involving the community sponsor and the teacher sponsor, 

• The final grade should take into account both subjective and 
objective factors. 

These criteria were cons ide red when designing evaluative forms 
used during the field testing stage. Input from community sponsors 
during this phase resulted in revisions to the forms to include 
consideration of such factors as personal development characteristics 
and a sponsor's comments section. The latter section permitted the 
community sponsor to make wri t ten comments on a student's observed 
strengths or weaknesses and any suggestions for overall improvement. 

The evaluation sheets adapted for the final model are shown 
in Chart 5 on page . Evaluation sheets would be completed jointly 
by the teacher sponsor and the community in duplicate and returned 
to the school principal who would prepare the final certification 
and place this information in the student rfecord. 
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Anne Arundel County Public Schools 
Alternative Credit Program 
(Non- Paid Experiences Outside of School) 
EVALUATION SHEET 

Student's Name 

School ■ . 

Teacher Sponsor 

Project Sponsor 



At 

SPECIFIC TASKS 


tained Pre 
Yes 


ficiency 
No 

























































H 

PERSONAL DEVELOPMENT 


[igh 
1 


est 
2 


3' 


4 


Lo^ 

5 16 


ivest 
7 


1. Punctuality 
















2. Personal appearance 
















3. Health and hygiene habits 
















4. Dependability 
















5. Works well alone 
















6. Works well with peers 
















7. Follows directions 
















8. Accepts criticism 
















9. General attitude 
















10. Safety practices 

















(Please complete comments section on next page.) 
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COMMENTS: (Please comment on participant's strengths and weaknesses observed, 
and recommendations for improvement or change.) 



) 



Date 

Project Sponsor 

^ Date_ 

Teacher Sponsor 



(Return completed Evaluation Sheet to Principal) 
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CHAPTER III 
EVALUATION, APPROVAL, AND IMPLEMENTATION 

Evaluation 

As the project neared the final stages, the committee 
considered a strategy for evaluating and field testing the model 
and procedures before preparation of the final report. The 
evaluation proposal included three components: formative evalu- 
ation by potential participants in alternative credit projects, 
field testing of the model and procedures in simulated situations 
In selected senior high schools, and continuous evaluation of the 
guidelines and procedures after adoption and implementation. The 
strategies employed in each of the components is explained in the 
following sections. 

Formative Evaluation 

A working draft of the model including phi losophy objectives, 
flow chart, participants', roles, forms, and evaluation techniques 
was prepared. This tentative model and procedures were reviewed 
and critiqued by the entire alternative credit program committee. 
Revisions and modifications were made to the package to insure 
that it complied with the requirements of the new graduation 
standards, conformed to school system goals for education, and 
offered a format which could be used by all persons who would be 
involved with alternative credit programs. The evaluation at 
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this stage resulted in changes to wording to improve clarity, 
Improvement of forms to be used, closer specification of parti- 
cipantroles, and changes to evaluative measures to be used to 
assess student performance. 

Potential participants in alternative credit experiences 
were involved in the second phase of formative evaluation. The 
committee proposed that the revised model and procedure resulting 
from the first evaluation be reviewed and evaluated by participants 
in several senior high schools. The principals serving as members 
of the committee were given the respons ibi 1 i ty for coordinating 
this evaluation effort in their respective schools, the rationale 
for this decision included the following factors. 

• Membership of the principals on the committee would 
expedite communications because of their fami 1 iar i ty wi th 
development of the alternative credit program model and 
procedures. 

• The three high schools involved representied three of the 
four separate sub-areas of the school system and would 
provide a cross-sectional representation of the total 
school system. 

• Each of the high schools served communities and student 
populations with different demographic and ethnic 
characteristics. 

• One school (Annapolis High School) had a similar program 
in operation and the suggested model and procedures could 
be reviewed by personnel with some previous experience with 
alternative learning systems. 

Copies of the model and procedures were duplicated and made 

available to the three principals responsible for the evaluation. 
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The committee drafted recommendations for the principals to use 
to insure that there would be continuity in the evaluation process 
(n the three schools involved. These recommendations included the 
fol lowing items : 

1. Principals in the three schools were to select a group 
representing potential participants in alternative programs to 
Include students, teachers, parents, counselors , and community 
sponsors, 

2. Copies of the proposed model and guidelines were to be 
distributed by the principal to the select group. One or more 
sessions were to be held at which time the materials were to be 
reviewed and explained by the principal. 

3. The al terri'ative credi t^ program committee was to be 
available to the three schools on a consultant basis if requested. 

4. Participants were to be asked to react to the materials 
and provide criticism and suggestions to improve the product. 

5. Participants were asked to complete a printed response 
sheet which dealt with'each of the major sections of the proposed 
model and guidelines.''" The response sheet consisted of 'a 1 to 5 
rating scale for each questions and a section where the participant 
could write In additional comments and suggestions. 

6. Input from the response sheets and comments or suggestions 
would be considered by the committee when making final revisions 

to the project report. 
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A copy of the response sheet used for the formative evaluation 
is Included as Appendix I on page 92. 

During May, 1976, the review by potential participants was 
conducted at Andover High School by Oliver Wittig, principal; at 
Annapolis High School by Richard Ensor, principal; and at Northeast 
High School by Craig Lundberg, principal. 

Copies of the draft materials were also sent to the principals 
of the six other senior high schools in the County. A cover letter 
explained the model and guidelines and requested that each principal 
review the major sections of the model and offer constructive 
criticism to improve the final draft. The principals were also 
asked to complete the response sheet discussed earlier and to 
return this to the committee. 

The response sheets from the school review groups and from 
the principals were returned for tabulation. The author prepared 
a summary of the response sheets and suggestions and made this 
information available to the committee. The data from this forma- 
tive evaluation were used by the committee to make further revisions 
to the model and guidelines. 

A summary and analysis of the response sheets submitted by the 
school-based reviewers and from the senior high principals is shown 
in the following section. 
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Respon de nts by School and Category 



Commun I ty 

School Student Par ent Te acher Administrator Counselor Sponsor 

1 I 

1 1 
1 

5 - - 



7 10 5 3 2 = 41 

The objectives explain the intent and purpose of 
alternative credit programs. 



Vaguely 


1 


2 


3 


4 


5 


Clearly 


Number 




3 


10 


20 


8 




Percetait 




7.0 


24.5 


49.0 


19.5 





Analysis: 68.5^ responding rated alternative credit program objectives 

in the k^S range on a five-point Vague-Clear scale. 
Conclusions? Objectives clearly state the purpose of alternative credit 
programs. Majority of participants had little difficulty 
interpreting the program objectives. 
Respondents* Comments or Suggestions: None • 



An dove r k 3 3 

Annapolis 5 2k 

Northeast 5 2 3 

Other - - - 



TOTAL 1 k 

. K OBJECTIVES: 



56 

EKLC 



46 



2. FLOW CHART: The sequence of activities in the flow chart is: 



Logical 


1 


2 


3 


4 


5 


Conf us ing 


Number 


12 




8 


6 


1 




Percent 


29.0 


34.0 


20.0 


15.0 


2.0 





Analysis: 63? responding rated the sequence of activities fn the flow 

chart in the 1-2 range on a five-point Log i ca 1-Conf us I ng scale. 
Conclusion: About 2/3 of respondents agreed with the. suggested sequence 

of activities, 1/3 of the responses indicated some confusion 

concerning this sequence. 
Respondents* Comments or Suggestions: Someone will need to help (community) 

sponsor to develop point at which "unsatisfactory" wiJl be 

given. (Community) sponsor must develop points upon which 

students will be evaluated. 

3. ROLE DEFINITION: Roles for participants explained: 



Vaguely 


1 


2 


3 


4 


5 


Completely 


Number 


2 


5 


12 


14 


8 




Percent 


5.0 


12.0 


29.0 


34.0 


20.0 





Analysis: 83? responding rated the definition of roles section in the 

A-5 range on a five-point Vaguely-Completely scale. 
Conclusions: Specific roles for all participants in alternative credit 

programs have been clearly defined. Some participants had 

questions about the responsibilities. 
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Respondents* Comments or Suggestions: Role of principal needs clarifying, 
get more parent involvement during development, students 
may have trouble coming up with original ideas, 

k. ACP FORMS: The ACP forms are: 



Understandab le 


1 


2 


3 


k 


5 


Comp lex 


Number 


22 


12 


k 


2 


1 




Percent 


54.0 


29.0 


10.0 


5.0 


2.0 





Analysis: Q3% responding rated the ACP forms in the 1-2 range on a 

five-point Understandable-Complex scale. 
Conclusions: Forms designed for use in alternative credit programs were 

understandable, logical, and useable. 
Respondents' Comments/Suggestions: Forms were logical and easy to use. 

5. EVALUATION: The criteria for evaluating student performance are: 



Fair/Equitable 


1 


2 


3 


k 


5 


Rigid/Unfair 


N umbe r 


18 


12 


7 








Percent 




29.0 


17.0 


30.0 







Analysis: 73% responding rated the evaluation criteria in the 1-2 range 
on a five-point Fa i r/Equ i tab 1 e-Ri gi d/Unf a i r scale. Only 10^ 
responding expressed any concern about the criteria or 
evaluative procedures. 
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Conclusions: The evaluative procedures and forms provided a systematic 

method for evaluating student performance from the develop- 
ment of performance objectives to the final evaluation. 

Respondents' Comments/Suggestions: Students should be required to keep 
a daily log of experiences or activities. Need to be sure 
all involved agree on what *'Sati s factory'* and "Unsatisfactory 
' mean. Try to do this early in the project. Student should 
do weekly self-evaluation with (teacher) sponsor. 

Fiel d Testi ng 

Field testing of the alternative credit model and procedures 
under simulated conditions v/as done at two school sites, Andover 
High School and Annapolis High School, during the period, April- 
June, 1976. These schools were chosen because of the principals' 
membership on the ACP Committee, their familiarity with the test 
materials, and the presence of students either involved in or 
familiar with alternative learning programs. At Andover a junior 
student was participating in an internship experience with a local 
newspaper. This experience had been, arranged by the journalism 
teacher with the approval of the principal and began about March, 
1976. The nature of the internship made it easily adaptable to 
the ACP model and guidelines. At Annapolis High School, the 
Pre-P rofess I onal Internship Program had been implemented on a 
trial basis during the second half of the 1975-1976 school year. 



59 



^9 



Two students in the PIP project participated in the field 
testing. 

The field test strategy at the two school sites consisted 
of several items which are explained in detail in the following 
sections. 

• The participants (students, teacher sponsors, administra- 
tor«^, counselors, parents, and community sponsors) were 
familiarized with the proposed ACP model and guidelines. 
One or more meetings between participants and the principal 
were held at the schools to explain the major sections of 
the model, the flow chart, the role of participants, the 
forms, and the evaluation procedures. 

• The Phase 1 Preliminary Plan sheet, the Phase II Program 
Plan sheet, and the eva 1 uat ion forms were used by the 
students and other participants. These forms were completed 
as prescribed by the ACP model and carried through the 
regular channels as required by the guidelines. Copies of 
the Phase f and Phase II forms were retained by each 
participant. 

• The development of performance objectives was stressed 
during Phase I!. This emphasis was rrecessary because the 
objectives would be the basis for the- assessment of student 
pf,rformance at the completion of the internship or off- 
Ce^^pus experience. 

• Participants were asked and expected to function according 
to the roles specified in the ACP model. 

• The teacher would assume the additional responsibility of 
serving as monitor for the ACP testing ^'in the field.** 
input which could be used to make revisions to the model 
or the process which resulted off-campus were noted by 
the teacher sponsor and discussed with the principal at 
twice monthly sessions. 

• The principal was expected to mciintain communication 
channels with participants to answer questions. Interpret 
materials, and ^,id in the resolution of any problems rela- 
ted to the ACP niodel or program. The principa'i hlso had 
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the responsibility for collecting input from the 
participants and channeling this to the ACP committee 
at regular meetings. 

The two field test sites involved one student in a newspaper 
internship and two students in a pre-professional internship, one 
in law and one in medicine. Two teacher sponsors and three corranun- 
ity sponsors were involved during the field testing. Parents of 
the student participants were oriented initially and were Involved 
during the program planning phase. 

The field testing under simulated conditions permitted 
participants to function in roles prescribed by the ACP model, 
provided a test of the flow chart for the sequence of activities, 
allowed participants to use all forms developed for use, gave 
teacher sponsors, community sponsors, students, and school personnel 
a controlled situation in which to use the evaluation strategies 
and forms, and permitted all participants to experience and react 
to the mfrchan i ca ! procedures established by the ACP Committee. 

The data resulting from the field testing was reported by 
the two coordinating principals to the fall committee during and 
at the completion of field testinvg. Input at this stage was used 
by the committee to make modification to the model and process in 
the flay chart, role definition, use of Phase I and Phase II forms, 
and the evaluation strategies. These changes were incorporated 
Into the final report. The most significant result of the field 
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testing was in the revisions to the evaluation strategies for 
assessing student performance. The corrmittee's original plan 
called for the assignment of a letter grade to a completed 
student project. This scheme would have conformed to the exis- 
ting grading philosophy for Anne Arundel County schools. As a 
result of responses from participants during the formative 
evaluation, consideration of present practices in vocational 
education, and an overwhe Iming response from teacher sponsors 
and community sponsors, the evaluation strategies were modified 
considerably. The adaption of the evaluation procedures which 
permitted those responsible for evaluation to report performance 
on a pass-faf 1 "bas i s rather than the assignment of letter grades 
came as a result, primarily, of the experience during the field 
testing. The evaluation scheme finally proposed included the 
following components: 

o Student projects will be judged on the basis of the 
performance objectives developed during Phase II. The 
teacher sponsor and community sponsor will cooperatively 
determine whether a student has met these objectives 
and assign a pass-fail grade for each objective. 

• The community sponsor will rate the student on a series 
of personal development traits on a scale of 1 to 7t 
highest to lowest. These traits were adapted from 
evaluation practices presently used in the vocational 
education work study programs. 

• The community sponsor will provide additional written 
comments of a student participant's strengths and 
weakniisses . 
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o All forms used for student evaluation will be completed, 
returned to the principal, and made part of the student's 
cumulative record. The official transcript will contain 
an approved county course code, X200-00, Internship 
Program. 

The field testing under simulated conditions resulted in 
both minor and major changes in the ACP model and procedures. 
These changes were made to the final document presented for 
approval by the Board of Education. 

Continuous Evaluation 

To insure that the Alternative Credit Program continues as 
a viable option for students, the committee proposed that the 
following continuous evaluation procedures be established. 

A. The Alternative Credit Program will be under the auspices 
of the Assistant Superintendent-Instructional Programs. This 
individual and a nucleus of members from the ACP Committee will 
serve as an evaluation committee. 

B. Ah evaluation of the ACP model, policies, procedures, and 
guidelines will be conducted at the end of the first full year of 
implementation and periodically thereafter. Modifications to the 
model and to related procedures will be made as indicated by the 
evaluation. 

C. Strategies for the continuous evaluation of the Alternative 
Credit Program will include but not be limited to: written surveys 
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from student participants, written surveys from teacher sponsors 
and community sponsors, written evaluations from teacher sponsors, 
community sponsors, students, parents, and school personnel, and 
other evaluative techniques suggested by the Coordinator of 
Research which will yield appropriate empirical data. 

The recommendations for continuous evaluation were made part 
of the final report and were accepted by the Board of Education. 

Approval 

The approval of the final report and recommendations of the 
Alternative Credit P rogram Commi ttee was in three stages, acceptance 
by the Department of Instruction, approval by the Superintendent's 
Council, and final acceptance and approval for implementation by 
the Board of Education. Each of these stages of approval is 
explained in detail in the following sections. 

Department of Instruction 

Several key members of the Department of instruction, the 
Assistant Superintendent-Instructional Programs, the Director of 
Curriculum, and the Coordinator of Curriculum Development were 
members of the ACP Committee and had authority to approve the 
recommendations at the developmental and final stages. The 
presence of these Individuals on the ACP Committee facilitated 
the work of the group and gave approval of the model and proce- 
dures at this level. Specific suggestions were offered to 



64 



54 

{- 1 

prepare the report for the Superintendent's CouncM, the next level 
of approval needed. 

Superintendent's Council 

Heads of all major departments in the school system serve on 
this advisory group to the Superintendent. All items being readied 
for Board consideration are first acted on by the Council which 
functions as a professional board of education. The report of the 
Alternative Credit Program Committee was presented to the Superin- 
tendent's Council on March 22, 1976. Members of the.ACP Committee 
presented and explained the model and procedures. The Council 
accepted the report of the ACP Committee as presented with several 
recommendations and approved it for presentation to the Board of 
Education at the May meeting. 

The Council's recommendations dealt more with procedural 
matters rather than the substantive areas of the model and proce- 
dures. The Council requested that the ACP Committee investigate 
and report on the fiscal impact of the Alternative Credit Program 
on the operating budget, and the question of insurance and liabi- 
lity for participants in Alternative Credit Programs. The 
Superintendent's Council also recommended a joint presentation by 
the ACP Committee, the committee evaluating the Pre-P rofess ional 
Internship Program at Annapolis High School, and the Coordinator 
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of Curriculum Development who had prepared a proposal for a student 
Internship with the County government. This recommendation was 
because of the similarities between the three separate proposals 
or reports. 

The author arranged meetings with other central office personnel 
to discuss the fiscal impact of alternative credft programs and the 
question of insurance and liability. 

The Budget and Fiscal Officer for the school system met with 
the ACP ^ommittee on March 26, 1976» and received input to be 
used for maktag a cost analysis of alternative credit programs. The 
resulting fiscal impact statement which was included in the presen- 
tation to the Board is shown in Appendix J on page 93» 

The author met with the system's insurance as^^^v>ant, a 
member of the Budget Department, and a representative? of the 
Insurance agency which acted as carrier and insurance consultant 
for the school system. Subsequent meetings of these persons and 
the Board's legal counsel resulted in the establishment of insur- 
ance requirements and liability statements with regard to alterna- 
tive credit programs. Summaries of the insurance and liability 
meetings and the resulting decisions affecting alternative credft 
programs are presented in Appendix item K on pages 9^ to 97- 
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Board of Education 

The final report of the Alternative Credit Program Committee 
with the considerations recommended by the Superintendent's 
Council were presented to the Anne Arundel Board of Education on 
May 5f 1976. Also presented was the report of the evaluation of 
the Annapolis High School Pre-Profess ional Internship Program and 
the proposal for a school -approved student internship in County 
government. The Board received the report from the ACP Committee 
for informat ion (This is a customary procedure in Anne Arundel 
County.) but declined action pending further study and considera- 
tion of the fiscal impact statement. The ACP Committee was asked 
to consider an alternative plan which would not require the fund- 
ing recommended by the ACP Committee since the budget for the 
1976-1977 school year had already been developed and was awaiting 
.final action by the County government at the end of May, 1976. 
The Committee was asked to present the alternative plan at the 
June meeting of the Board. 

The ACP Committee held a special session in May to act on 
the Board's request. A revised plan for implementation of the 
alternative credit program utilizing existing personnel rather 
than additional personnel was developed. This alternate plan and 
the Committee's recommendations for implementation became an adden 
dum to the original report and was scheduled for pres-entation to 
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the Board at the June meeting. The Board requested a delay for 
the alternative credit report because of a heavy agenda and the 
final presentation of the ACP Committee was postponed until the 
July meeting. On July 7> 1976, the Board of Education received 
the final report of the> Al ternati ve Credit Program Committee as 
amended to include an alternative implementation plan which did 
not require additional funding. A copy of the report and alterna- 
tive credit program model with the implementation plan are included 
as Appendix item L on pages 98 to 115. 

The implementation plan proposed by the ACP Committee and 
accepted by the Board of Education retained the basic character- 
istics of the original plan except that add i t ional personnel were 
not requested to perform the functions of the teacher coordinator. 
The role specifications for teacher coordinator were detailed in 
VII, B, of the committee report. The alternative implementation 
plan offer recommended that the principal designate one staff 
member to assume the overall responsibility for coordinating the 
alternative credit program in each school. Release from some 
professional duties, compensatory time, or released time arrange- 
ments were suggested as methods for compensat ing school personnel 
for the additional responsibilities incurred as a result of 
involvement with alternative credit programs. 
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implementation 

The ACP Committee anticipated approval of the model and 
procedures and design implementation strategies as a section of 
the final report. These strategies included several components. 

1. The Alternative Credit Program model and procedures 
document, when approved, was to be duplicated for distribution to 
appropriate personnel in the Anne Arundel Public School System. 

2. The Alternative Credit Program Committee should schedule 

an Information meeting with senior high principals before September, 
1976, to distribute the document, explain its intent, answer prin- 
cipals' questions about alternative credit programs, and determine 
ways that the ACP Committee could assist with implementation. A 
meeting with senior high principals was scheduled and held on 
August 25, 1976. 

3. The dissemination of the ACP document to counselors, 
teachers, and other school-based personnel was done by the principal 
of the high school. 

Program Coordinators and other Central Office personnel received 

Ik 

copies of the ACP document with a cover letter expla^ning the program 
options and mechanics. See Appendix item M on page II6. 

5. Appropriate materials explaining the ACP program will be 
prepared by the committee for Tnclusion in such system-wide publica- 
tions as the Guidance Handbook, Administrative Manual , and Course 
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Description Book . Members of the committee are presently drafting 
written materials' for inclusion In these documents. 

6. /Tconsultant services team of members of the ACP Committee 
wi 1 1 be aval 1 able to work wi th the senior high schools to aid with 
the implementation of the program during school year 1976-1977. 
Principals were made aware of the availability of these consultant 
services at the August 25, 1976, meeting. 

These implementation strategies were approved by the Department 
of Instruction and the Board of Education^ and were begun immediately 
after acceptance of the final committee report in July, 1976. 
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CHAPTER IV 
RESULTS AIJD CONCLUSIOMS 



tn November, 197^, the Maryland State Department of Education 
adopted new graduation requirements for public high schools which 
were intended to assure students of a basic aducatlon and an* 
individualized and personalized program of courses and activities 
to cam graduation credit. One provision of the new requirements 
gave students the option of earning credit through participation 
in learning experiences outside of school • County schoa? systems 
were given the responsibility for developing local policies govern- 
ing the alternative credit programs-experiences outsidi of school. 
This practlcum v^-^a undertaken to provide the high schools with a 
model, procedures, and guidelines which would insure a measure of 
consistency in each school while retaining the flexibility intended 
for such optional learning activitiesv As summative evaluation for 
this practicum project, results and conclusions are reported in 
three categci jes: acceptance artd approval by the.Borsrd of Education, 
the transferabp ? ty of the model and procedures to other county 
progracr^, .jnd the, aGh5evem€^.nt of t^e practlCifin objectives* — 

Acceptance and Approval by the Board of Education 

The model, procedures, and guidelines for alternative credit 
prograns v/ere approved initially by the Departmei;t of Instruction. 
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Several key pe sons represent i r>4i this department served on the 
ACP Committee through the developmental and formative evaluation 
stages. In-house approvals for all aspects of the project were 
obtained at each step. The Department of Instruction, through the 
office of the Assistant Superintendent for Instruction, retains 
responsibility for alternative credit programs by^continued 
involvement w:th implementatiion and on-going evaluation. 

The Superintendent's Council, the advisory body to the chief 
school officer, gave input and suggestions to the project during 
the final stages. The approval of the philosophy, model, and 
procedures for alternative credit programs by the Council signified 
aci;ej:vcance by the professional board of education, subject to final 
approval by the lay board, 

Jh^. final report of the Alternative Credit Program Committee 
was presented to the Board of Education In May, 1976, as an informa- 
tion item. At this session, the Board was supportive of the project 
and recognized that such alternative programs could expand the educa- 
tional opportunities for high school students. The Board recommended 
that a plan of implementation not requiring funding be developed 
before final action could be taken. On July 7i 1976, the final 
report was accepted, and approval was given for implementation of 
the model and procedures for alternative credit programs in the senior 
high schools in Anne Arundel County, effective September, 1976. 
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Transferabi I i ty 

Two other alternative learning programs were under development 
in Anne Arundel County during the development of the ACP model and 
procedures. One was a program seeking to expand the career educa- 
tion curriculum by Increased involvement of the business and pro- 
fessional community in the education process, Experience-Based 
Career Education, a learning model developed by the Far West Labora- 
tory for Educational Research and Development in San Francisco, 
California, was used as the basis for an Anne Arundel County project. 
Several members of the ACP Committee collaborated with the Coordinator 
of Career Education in the writing of both a request for a federal 
planning grant and implementation grant for this career education 
project. 

The planning granu request receiv^r^rj federal funds which enabled 
the combined Alternative Credit-Career EducetKon Committee to do 
further investigation of the EBC€ model and prograrr^. Ths committee's 
purpose was to write a federal proposal seeking federal funding for 
the implementation of an EBCE project in Anne Arundel County. The 
proposal cited the County's commitment to career education, recogn- 
nized the effort of the Alternative Credit Program Committee, and 
proposed that the model and procedures for alternative creJit programs 
be adopted as the basis of the EBCE program. The proposal for the 
EBCE project was submitted in June, 1976, and at the time of this 
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writing, final actlv-^n on the project request Is pending. If 
approved, the procedures and^ guidelines for alternative credit 
programs wi!? be the basis for imp1emer»ting experience-'based 
career education in the Anne Arundel School System. 

A second project developed cooperativ.'ily by the Coordinator 
of Curriculum and the Anne Arundel County government established 
internships in the various departments of the government for high 
school seniors. The internship program emphasized both career and 
special interest possibilities through participation in such 
departments as community affairs, police, fire, social services, 
health, road operations, and public utilities. Heads of these 
departments prepared detailed lists of learning experiences avail- 
ioble to students and made possible student involvement in areas of 
county government not possible in a traditional school setting. 
At the recommendation of the Coordinator of Curriculum Development 
the model and procedures for alternative credit programs was 
incorporated into the proposal to the Superintendent's Council 
and the Board of Education. The County Government Student Intern- 
ship Program using the ACP model and procedures was accepted by 
the Board of Education for Implementation in September, 1976. 
The practicum author^ the Coordinator of Curriculum Development, 
and the Community Affairs Assistant to the County Executive are 
currently working on strategies for partial implementation during 
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first semester and full implementation by second semester of the 
current school year. The Internship, which can accommodate approxi 
mately 50 high school seniors each semester, will use the model and 
guidelines established for alternative credit programs. 

Practicum Objectives 

The achievement of the practicum objectives and the objectives 
of the Alternative Credit Program Committee Is considered as the 
third portion of the summatlve evaluation. The practicum propo'Sal 
listed the following objectives which were met as shown in the 
summary below. 

1. THE ACP COMMITTEE WILL STUDY RELEVANT LITERATURE IN EDUCATIONAL 
JOURNALS AND REVIEW PRESENT ALTERNATIVE CREDIT PROGRAMS IN THE ANNE 
ARUNDEL PUBLIC SCHOOLS AND IN COMPARABLE SYSTEMS. 

The Committee conducted review of current journals with a 
computer-assisted search of the Current Index to Journals in 
Education and tld ucational Resources Information Center f I les . 
Reprints of relevant articles were obtained and summarized for 
committee uss. Publications from the Anne Arundel School System 
were included In the data used by the committee. Models and 
procedures for similar alternative learning programs in the 
County and in comparable school systems were reviewed and incor- 
porated during the project's development stages. The bibliography 
Includes all resources consulted or used for the practicum. 
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2. THE COMMITTEE WILL DEVELOP PROPOSED GUIDELINES, PROCEDURES, 
AND POLICIES APPLICABLE TO ALTERNATIVE CREDIT PROGRAMS. 

The committee used data gathered during the research phase, 
concepts gotten from existing programs, input from the broad-based 
committee, formative evaluation data obtained from prospective 
participants, and suggestions from the Department of Instruction, 
the Superintendent's Council, and the Board of Education in the 
development of operational policies, procedures, and guidelines 
to govern c^l ternat fVe credit programs. 

3. THE COMMITTEE WILL FIELD TEST THESE GUIDELINES, PROCEDURES, 

AND POLICIES IN SELECTED SENIOR HiGH SCHOOLS IN AiNNE ARUNDEL COUNTY, 
AND MAKE REVISIONS TO THE PACKAGE BASED ON FIELD TEST RESULTS. 

A detailed account of the formative evaluation and field 
testing appears in preceeding sections. The committee sought 
formative evaluation from potential participants during develop- 
ment of the model and procedures. Field testing of the package 
in two high schools yielded oiita which indicated that the proposed 
model and procedures were consistent with the new Maryland require- 
ments for graduation, conformed to existing system goals and 
objectives, and provided participants with a viable model for 
earning graduation credit by alternative means. 
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k. THE COMMITTEE WILL PRESENT THE PROPOSED POLICIES, PROCEDURES, 
AND GUIDELINES TO THE DEPARTMENT OF INSTRUCTION, THE SUPERINTENDENT'S 
COUNCIL, AND THE BOARD OF EDUCATION FOR APPROVAL AND ADOPTION. 

The report of the Alternative Credit Program Committee was 
Initially approved by the Department of Instruction at the end of 
the development stage, approved with recommendation by the Superin- 
tendent's Council on March 22, 1976. Final approval by the Anne 
Arundel County Board of Education was granted on July 7f 1976, 
and the model, procedures, and guidelines were prepared for imple- 
mentation in the senior high schools effective September, 1976. 
5. THE COMMITTEE WILL DESIGN AND EXECUTE A STRATEGY FOR 
IMPLEMENTATION OF THE POLICIES, PROCEDURES, AND GUIDELINES FOR 
ALTERNATIVE CREDIT PROGRAMS. 

Following approval of the Alternative Credit Program Committee 
report, specific activities which had been proposed were begun to 
aid with the implementation of ths models and procedures in the 
senior high schools during the current school year. These activi- 
ties included dissemination of materials to principals, counselors, 
teachers, and . .^priate instructional personnel, preparation of 
information bulletins to publicize the ACP for various system-wide 
publications, and consultant services to schools to aid with the 
implementation. 
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Cone 1 US I on 

The objectives of the practicum and the Alternative Credit 
Program Commi ttee were achieved fully. The project^satisf ied the 
State Department of Education requirement for the development of 
local policies and procedures governing alternative credit programs 
The model and procedures gave senior high schools the guidelines 
needed to make these alternative methods of earning credit a part 
of a planned program of instruction. 

The implementation of alternative credit programs in the Anne 
Arundel public schools made available to students learning experi- 
ences not possible through traditional credit offerings. 
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APPENDIX A 
ANNE ARUNDEL COUNTY PUBLIC SCHOOLS 



iTO: Miss Ruth Dudderar 

SUBJECT: Committee for Al ternat i ve Cred i t P rograms 
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memo 



FROM: Oliver B, W.i ttlg» Jr. 
DATE: September 2^, 1975 
COPY TO: 



n our September 1 1 meeting, we reviewed a proposal for a committee to develop guidelines, 
procedures, and models for alternative means of earning graduate credit. The suggestions 
rhfch you made--commi ttee composition, committee involvement in implementation — have been 
ncoporated into the revised proposal for Nova Univers ity, and a copy will be sent to you 
h a few days . 

Is suggested, I thought through the committee membership and have attached a proposed 
lembership list and given a brief rationale for these choices. Also attached is a draft of 
: suggested memo to go to the members. If approved, may I ask that this be sent over your 
Ignature. I have no preference for the initial meeting date, but the fol lowing times 
resent the least conflict and would be satisfactory: 
Monday, October 6 
Wednesday, October 8 
Thursday, October 9 



f 
e 

or future meeti 



other members share my constitution, they will probably be freshest in the morning so 
may want to consider a 9:00 a.m. starting time at the Riva Building. Date and time 
ngs can be set at the first session. 



he search of the ERIC files has been initiated through M's Mines, and I appreciate the 
Ip which proved to be both time and money saving. Search results in printout form are 
xpected in about ten days. This will be edited, a working bibliography prepared, and 
rrangements made to secure copleS: of relevant articles before the first session. 



lank you for your assistance 
nything has been overlooked. 



in this endeavor. Please call if there are questions or if 
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SUGGESTED MEMO TO ACP COMMITTEE 



TO: ' , 

FROM: Ruth V. Dudderar, 

Assistant Superintendent 
for Instructional Programs 

You are asked to serve on a Study Committee to develop the County guidelines 
and policies affecting the alternative methods of earning high school credit. 
Revised graduation requirements adopted by the Maryland State Department of Education 
in November, 197^1 permit and encourage local systems to make available personalized 
programs which enable students to earn credit in a non-traditional manner. 

At present, no specific guidelines exist which can be applied at the school 
level for alternative programs. Such guidelines are needed since students presently 
in ninth grade will come under the new requirements. 

The Study Committee will be responsible for the following: 

review viable tTiodels and procedures used locally or in comparable systems 

develop the specific guidelines which will govern the alternative credit 

programs 

prepare a report and recommendations for the Superintendent's Council and the 

Board for consideration and adoption 
and in the implementation of these policies at the local school level. 

The initial meeting of the Study Committee is set for Day , Date » T i me , P lace> 
Prior to the first meeting you may wish to review several documents. 

!• Graduation Requirements for Public High Schools in Maryland , MSDE, November, 197^^ 
pp 10-14. 

2. Approved Policy for Implementation of Graduation Requirements for Public High 
Schools in Maryland, Anne Arundel County Public Schools, April 15i 1975. 

3. Any models, guidelines, procedures for alternative programs with which you are 
fami liar. 
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Suggested Membership - Study Committee on Alternative Credit Programs 

The following is the suggested representation which will offer a broad 
base of exper iffyice, represent all areas, and provlce input from major disciplines, 

3 senior high principals 

1 senior high counselor 

2 program coordinators 

2 resource teachers or classroom teachers 

1 area director or assistant area director 

-appropriate representation from Department of Instruction 



Suggested Membership 

Senior high principals 
Richard Ensor Tv" 
Cra I g Lundberg i I 
Oliver Wittig I 

Program Coordinators 
Earle Wei lemey-er CO. 
Thelma Sparks CO, 

Department of Instruction 
Appropriate personnel 

Counsel ors 

John Hutchins - Glen Burnie.High I 

Res ou r ce/ C 1 as s room 

Neal Pert i tta - Science - I 

Thomas Drowsky - Socia 1 Studi es - II 

Area Office 

S. Oliver Rephann - II 
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2644 Riva Road 
Annapolis, Maryland 21401 
Telephone: 301-224 0113 

September 30, 1975 



I: ANNE ARUNDEL COUNTY PUBLIC SCHOOLS 



;^Hr. Oliver Wittig, Principal 
^Andover High School 
;Andover Road 
vLlnthicum, Maryland 

Dear Mr. Wittig: 



You are asked to serve on a Study Committee to develop the county guidelines 
and policies affecting the alternative methods of yarning high school credit. Revised 
graduation requirements adopted by the Maryland State Department 'of Education in 
November, 1974 permit and encourage local systems to make available personalized 
programs which enable students to earn credit in a non-traditional manner. 

At present no specific guidelines exist which can be applied at the school 
level for alternative programs. Such guidelines 'are needed since students presently 
in ninth grade will come under the new requirements. 

The Study Committee will be responsible for the following: 

review viable models and procedures used locally or in comparable 
systems 

... develop the specific guidelines which will govern the alternative credit 
programs 

... prepare a report and recommendations for the Superintendent's Council and 

the Board for consideration and adoption 
... and in the implementation of these policies at the local school level. 

The initial meeting of the Study Committee is set for October 9 ( Thursday ), 
^9:00" aim; 3 : 30 p .m. r in' the "conf erence area of-the Curriculum Department- of the 
iRlva Road Building. Prior to- the-first; meeting you may wish to review several documents: 

i. Graduation Requirements for Public High Schools in Maryland, MSDE, Nov. ,1974 
pp. 10-14. 

• 2. Approved Policy for Implementation of Graduation Requirements for Public High 
i>chools in Maryland, Anne Arundel County Public Schools, April 15, 1975. 
3. Any models, guidelines, procedures for alternative programs with which you are 
familiar. 

We are looking forward to being with you on Thursday, October 9th. 

Sincerely, 

lSE!l!sYanH^S5?fntondent 
Xnstructlpnal ProKtiimH 

AQARD OF EDUCATIONt O. 0§of9§ AukI, prtitdtnt, F. Carroll Smith, vIct prttldtnT, Dr. Delorat C. NunV^ Mri. MiUrMn Limb. Cot. Riymond C. Smith, 
Ch«rlM G. Truffcr, Mrs. S. Edwin Zlmm§rm«n, J. Jtffrty Robinson (itudtnt mtmbtr) 
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CoiTimittee to Develop Guidelines and Policies for 
Alternative Means of Earning Graduation Credit 

Agenda October 9, I975 

1 . introductions 

2. Corrimittce Responsibilities 

3. Examination of Present Practices 
Discussion of Viable Models 

3. Logistical Considerations 
Clock (lours requirements 
assignment of Cf"-:idit 
approva Is 

evaluation of programs 

6. Plan of Action for the Committee 

7, ''Ass i gnmcnts*' 

0. Future Nieeting Dates 
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ANDOVER HIGH SCHOOL 

TO; Coxnmittee to Develop Guidelines and Policies for Alternative Means of Earning 
Graduation Credit 

FROM: Oliver B. Wittig, Jr. 

RE: Suznmary of Initial Meeting - October 9, .975 

I. The Ccanmittee %rainstormed" on our task - .ne development of specific /guide- 
lines and policies for alternative means of earning graduation credit ♦ Some 
questions and concerns raised follow; 

Alternative cn dit progroms would be EXPLORATORY, ENRICHMENT, or VOCATIONAL 
and vould apply to the more Gcademically inclined self-motivated student. 

• -ESiSE. approval of alternative credit programs and supervision "by the school 
are a must* 

..Will schools have the resources (personnel, time, finances) to support a.c.r).? 

. .Will there be areas of conflict with Child Lahor Laws - hazardous tasks , work 
hours a etc.? 

.♦Will a.c.p. infringe on existing work study programs? Seems advisable to 
involve Mr. Schkloven in our deliberations. 

..John Hebb can have input on coordination of such programs. 

..Need to spell out specific responsibilities for those involved in a.c.p.- 
studeat, teacher, parent, counselor, administration, out of school sponsor. 

.•a.c.p. can occur both inside and outside of regular school day. 

..Be aware of possible interface with other committees — evening high school, 
graduation requirersonts committee. 

. .At some point Committee will want to involve lay persons— citizens and 
students — to react when we have something concrete. 

..Consider a possible tie in i/ith Career Education. 

..Evaluation of a.tf.p. based on predetermined objectives, clock hour requirement 
other logistical considerations. 

II. Plan of Action for the Committee 
Tentative Time Line 

October 1975 - Initial committee meeting. Research and study of viable 

models and procedxires in A. A. County and comparable systems. 

ERIC search for relavent journals. Working bibliography prepared 

Committees work on "assignments.*' 
November 197?- First draft of guidelines and procedures and models. Reactions 

and feedback from potential users. 
December 1975- Continue work on first draft — 

(Continued) 
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ANDOVER HIGH SCHOOL 
Page #2 



January 1976 



Preparation of second draft of guidelines, procedures, models* 
Involve lay grotrps for reaction and suggestions. 



February 1976- 



Preparation of draft for Department of Instruction and 
Superintendent's CouGcil. 



March 1976 - Prepare report for presentation to Board for information. 

April 1976 - Prepare report to Board for action 
May 1976 - Prepare final report for implem&itaiion 
Design strategy for implementation. 

III. Future Meeting Dates - Riva Building 9:00 a*!ti. 

Friday, November 7 
Thursday, December h 
Thursday, January 8 
Monday, February 2 
(March, April, and May dates to be decided.) 

IV, " Assignments^ * 

Contacts to be made with coimterparts in other systems by program coordinators 
and resource teachers 



Principals will investigate models and procedures nov used. 



Counselor vill contact colleagues for procedures, models, input 



Chairmen: Disseminate minutes, prepare working bibliography, contact other 
Central Office i^ersonnel to be involved. 
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MiilE aruitbeej aomm POTiiSe s^mhE' 

Coirmittee to Develot) Guidelines and 
Policies for Alternative Credit 
Pro/?raris 
November 1975 

A. nm wa ry or- Meeting November 7, 1975 

^Ag u> o' u i>» c t»oiKtr rv>^w\e cocunlttee meeting dates gind places 

..Discussion and reaction* XV^aa^-^aRyaaionftl In'^'cncJiYp P i ^^y w at /.imapclis Kif^h 
School . 

..Interface "between alternative credit programs and existing vocotl-ooml e4uc«tiou;^i 

work stud;/ progrms 
..Development of TENTATIVE philosophy for alternative cri^dit pi-o/^rams 
..Establishment of clock hours/credits 
..A Flow C}.'irt for alternative credit pro/^rams 
. .Discussi. u of field testing and evaluation 

3. Tentative Philosophy for -'Alternative Credit Proi^razns - release reviev, clarify languafi:e3 
hring revisions to Decemher U neetin^^. (itens below are a resiilt of ^lorainstonnin/^'' 
and need revision). 

1. Community Experiences (alternative credit programs either vork stud}*' or off-campus 
outside the Vocational Ed programs) are not part of the Vocational Ed program and ara 
offerings resulting from student requests vhich allow the student to f^w^'-n credit 
through an out of school activity, T^hich meets oh,1ectives suDnlementary to those 
established \)y the County Curriculum. 



2. Alternative credit progress miifiU; bo ^jq^^rsxlroly platnnd<r ^J*" 
school, and the ooitmunity sponsor. 



3. The ACP programs r.ust be designed to provide exploratory'* or enrichment expGx3,eiice& 
beyond the eleven specified recuironents . /.CP pro/drains will earn elec tive credit 



^. ACP pro5;rams must relate to the Countv approved Goals of rf'lucation. 
O 
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5. These pro^jrarnn will bo undor the auspicc-s of the local school and will be co- 
ordinated by a monber of the- school staff. 
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"6. ACP programs are credit only - no pay for the participant. (The intent is not to 
replace a person who would he einployed in either full tir^e vork or cooperative vork 
study . 



7» These programs must have prior approval of the school principal 



8. Credit earned in ACP progrcns will he called Community Experience -TITLE). This 
title will permit projects of an interdisciplinary nature 



9. Cemmmity Experience Programs may T3e initiated hy 

. .the school 
..thii student 
. , the. t>^ ache r 
, , the commimity 
. .the parent 

C . Receiving Credit Alternative Credit Pro^grams 

Community Experience programs vill earn credit at the same clock hours ratio as 
regular in-^school classes- '.c a maximum of 1-1/2 credits per semester. The clock 
hours prescribed for regular classes vrill prevail 

1 credit - 132 clock hours 

1/2 credit- 66 clock hours 

The individuality and flexibility of Community Experience programs will require 
principal judgement in t;"" determination of credit which may he earned. 

A student may earn up to a maximum of nine (9) credits with Communitv Experience 
Programs . 

D. Flow Chart for Comm.ianity Experience Programs 

I,: IDEA - student begins to verbalize about project with teacher— or counselor 



EKLC 



.Preliminary discussion with teacher, principal 



II. J^VELOPMENT 

..Discussion of feasibility vith school, student, community, sponsor 



III. PROPOSA L, 

..student prepares written proposal. (Training Plan sheet vill be developed) 
..specify objectives, activities, responsibilities, criteria resources 
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IV. APPROVAL - 

..student 3 coordinator, sponsor, principal review - prc^osal and approve.: 
..detormino mc^thod to evaluate project 



V. IMPLEMETITATION ATTD FOLLOW UP 
..student begins project 
. .periodic follou-up by coordinator 
, ..interim ch cks on progress 



\t:. evajjUAtioit 

. , evaluate completed project on basis of criteria specified in original proposal 
..grant credit 



Tlie above are general ideas for the flow or sequence , of Coranunity Experience 
projects. More detail nust be added. 



E. Field Test : Involvement of and reactions from students, teachers, parents) 

Involve principals and counselors. Reactions and suggestions )F0H4ATI\TS 
Field test of final rironosal in actual situation )E^/ALUATI0N 

) 



F. Next Meeting Tliursday, December h Conference Room I 

Bob Jervis vill be present to help with the Career implications for Coranunity 
- Exp»:^rience programs - 
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ANNE ARUNDEL COUNTY PUBLIC SCHOOLS 



Glen Burnie Sr. High'Sciiool 
Balto. & Annapolis Blvd. 
Glen Burnie, Maryland 21061 
Telephone: 301-761-8950 



January 26, 1976 



Mr. Oliver Wittig 

Andover Senior High School 

Andover Road 

Linthicum, Maryland 21090 
Dear Ollie: 

1 ^ee counselor involvement in the Alternative Credit Programs as 
follows : 

The counselor would be inTOlved in a number of ways. He would have 
routine involvement in informing students about such arrangements. 
This would be accomplished through the various group and individual 
contacts. He would work with students and parents in making overall 
educational plans and the necessary imput to them regarding the 
appropriateness of such an arrangement within the individuals total 
program and career goals. He would serve on general organizational 
committees to provide imput regarding needs individuals may have, 
experiences that may contribute to, or be profitable for, the various 
types of career goals. He would serve in a public relations function 
providing information to the community where there are such inquiries 
and to parents through various informal activities. He would serve 
in a general advisory position to both planning groups and departmental 
groups with respect to school arrangements bearing on diploma require- 
ments, higher education, and employment implications. 

His efforts would be in cooperation with other staff members who would 
have involvement in the planning and execution of alternative arrange- 
ments. 

I feel the above generalizations would cover the types of involvement 
on the part of the counselor. Let me know your reaction on the above, 
I may have overlooked something. 
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OF EDUCATIONj G. George A$4kl, president, F. Carroll Smith, vice prejldenl. Or. Oelores C. Hunt, Mrs. Maureen Lamb, Col. Raymond C. Si 
Charles G. Truffer, Mr». S. Edwin Zimmerman, J. Jeffrey Robinson (student member) 



Sincerely, 



John Hut chins 
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ALTERNATIVE CREDIT PROGRAM ' 
FISCAL IMPACT STATEMENT 



1. Staff 11 Senior High Schools with one 
half time professional position 

11 X 1/2 X $14,700 (projected average 

teacher salary 1976-77) $80,850 

2. Materials of Instruction estimated at 
$150 per school 

$150 X 11 . 1,650 

3. Travel expenses estimated at $700 
per school 

$700 X 11 7,700 

4. Fringe Benefits - cost of insurance 
programs for associated personnel 

$285 X 5.5 - 1,570 

5. In-service Training estimate of amount 
needed for consult?,nts and/or honorariums 

for teacher training 500 

TOTAL $92,270 
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ALTERNATIVE, CREDIT PROGRAM 



NOTES ON MEETING - April 15, 1976 

Present: Walker Brian 

William Tilghman 

Oliver B. Wittig, Chairman of Committee 
Betty Hilprecht 



Questions: 

1. Should (can) we require a participant to have Omaha Accident/Medical Insurance 
as a prerequisite to enrollment? 

• Those present at the meeting felt this would be the best avenue to take 
to make certain the students were covered in the event of injury on the 
job. 

• Mr. Jim Carrigan (MM&O, Inc.) was contacted. He telephoned the repre- 
sentative of Omaha Mutual. The students can enroll in the plan any 
time during the school year, however, the premium will not be pro-rated. 
The cost is approximately $3.50 per school year for the coverage during 
school hours. There is also 24-hour coverage available at an additional 
cost. 

• Mr. Wohlgemuth is being contacted to ascertain if we can legally require 
that the parent purchase the above memtioned insurance coverage. 

2. Since these learning activities are credit only (no pay), are the students 
covered under the" Board ' s Workmen ' s Cbmpensa t ion? ^ 

• No, not covered. In order to be covered under Workmen's Compensation, 
the student would have to receive pay and be oh the Board' s payroll. 

3. What are a project sponsor's responsibilities/liabilities beyond "reasonable 
precautions or safeguards" to student participants? 

• None. The Board of Education carries Comprehensive General Liability 
coverage to protect the sponsor. 

4. Who is responsible should a student sustain injury on a learning site? 

• No one would be responsible unless negligence was the proven fact of 
the job-related injury. If negligence was a proven factor, then the 
employer stands a chance of being sued for damages caused by the accident. 

Other Questions: 

1, Uov many students will this program involve? 

• Approximately 330 students for the coming school year - 1976-77. 

2. How will the students be transported to the job site? 

e By their own means of transportation. 
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APR 20' 1976 




U murrpy, martin & olson, inc. 

p. o. box 186 • annapolis, md. 21404. 



insurance exclusively 



phone: 263-2678 



April 19, 1976 



Mrs^. Betty Hilprecht 

Board of Education of Anne Arundel County 

2644 Riva Road 

Annapolis, Maryland 21401 

Res Insurance for Alternative Credit Program and Experience 
Based Career Education 

Dear Mrs. Hilprecht: 

^ " stud^^ in either of these programs would work 

in various places of business but would receive no pay of any 
kind. As a result, injuries to the students would not be pay- 
able under any Workmen's Compensation Policy. 

Our concern then is xvhat insurance is available in the event 
of injury to a student. The Board of Education's Liability 
Policy protects it and all teachers involved in the program 
in the event the parents decide that there is sufficient grounds 
to institute a suit alleging negligence. The employer's public 
liability insurance xvould protect him because the child, not 
being on the payroll ^ is considered a member of the public. 

In order for a Liability Policy to pay for the medical expenses 
of the child, ther e mus t b e negli gence. Since this is not alxvays 
provable , (^ve suggest that a child who is to participate in the 
program^ be required to show that h e_has purchased _ s_tudGnt 
ac cident insurance o r will be required to purchase it in order 
to enter the program. This brings up the question ox whether 
this requirement is legal, and the Board's counsel needs to 
answer th is question . 

It is probable that cooperating employers would require that 
the Board of Education hold them harmless from any suit or ex- 
panse resulting from injury to a child. This should be avoided 
if at all possible; but if in the judgement of the committee 
this is a desirable avenue^, then we can pursue it with your 
insurance company, 94 
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Page 2 



April 19, 1976 



An alternative to a hold harmless clause is for the cooperating 
employer to make a token payment of wage so that the child is 
covered under the Workmen's Compensation Policy of the employer. 
The question that then arises is how small a payment is permis- 
sible under thn minimum wage law and related legislation* This 
question must be answered by legal counse l. 

We shall be interested in further developments of these pro- 
grams as they relate to insurance, and our services are available 
to you at any time* 

Very truly yours. 




William J. Tilghman 



WJT/cac 
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2644 Riva Road 
Annapolis, Maryland 2.1401 
Telephone: 301-224^0113 

May 7, 1976 



Mr. Oliver B. Wittig, .Principal 
Andover Senior High School 
Andover Road 

Linthicum, toryland 21090 



Dear Mr. Wittig: 

I am now In a posl^rlon to give you additional inforsnatioa in reference to 
the Alternative Credit: Program. Enclosed is a copy of the minutes from our 
April 15, 1976 meeting and a copy of the written response from William J. 
Tilghman of M?^r;my, Martin and Olson, Inc. 



After much diEficulty, I finally reached the Board's attorney, Mr. Wohlgemuth. 
He does not feel that it is necessary to require a student to have the Oinaha 
insurance. In reality, the parents are always responsible for their own child, 
and if the parents do not carry adequate accident/medical insurance, then they 
can fully expect to pay any bills in relation to all accident /medical situations. 
He further stated that mention of the Omaha insurance on the application form 
would be a good idea, in the event the parent would want to take advantage of 
purchasing this type of coverage. 

After discussing the above with Mr. Walker Brian and taking into consideration 
the Board's comprehensive liability coverage, we do not feel that further 
insurance requirements are needed for this program. 

Sincerely, 

(Ms.) Betty Hilprecht ~ . 

Insurance Assistant 

cc: Mr. Walker Brian 
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D OF EDUCATION: Col. Raymond C. Smith, president, G. George Asaki. vice-president, Anthony Arond, Student Member. P. Tysori Bennett, 
Dr. DcJorcs C. Hunt, Maureen Lamb. Char{es G. Truffer, Mrs. S. Edwin Zimmerman 
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AHNE ARUNDEL COTINTY FDBLIC SC3100LS 
RECOMMENDED GUIDELINES AND PROCEDURES 
ALTERNATIVE CREDIT PROGRATB: EXPERIENCES OUTSIDE SCHOOL 



Committee 

Tom Drowsky, Social Studies Resource Teacher, Area III 

Ruth Dudderar, Assistant Superintendent, Instructional Programs 

Richard Ensor, Principal, Annapolis Senior High School 

Neal Fertitta, Science Resource Teacher, Area I 

John Hebb, Program Coordinator, Cooperative Work Experience Programs 

John Hutchins, Counselor, Glen Burnie Senior High School 

Robert Jervis, Coordinator of Career Education 

Craig Lundberg, Principal, Northeast Senior High School 

Eva Pumphrey, Director of Curriculum 

S# Oliver Rephann, Acting Director, Area II 

Isaac Schkloven, Director, Vocational Education 

Thelma Sparks, Program Coordinator, Ifethematics 

Earl Wellemeyer, Program Coorcinator, English 

Dennis Younger, Coordinator of Curriculum Development 

Oliver WLttig, Principal, Andover Senior High School, Chairman 



Approved for Implementation luider Plan B by the Board of Education, 
July 7, 1976 
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INTRODUCTION 

The revised requirements for graduation adopted by the Maryland State 
Department of Education in November, 1974, and in effect for present 
ninth graders represent the first major change to diploma requirements 
since 1964. In one section of these new graduation requirements, the alternative 
ways of earning graduation credit, there are at present no county policies, 
procedures, or guidelines governing alternative programs: non-paid experiences 
outside of the school. 

A broad- based committee of school administrators, counselors, area 
personnel, resource teachers, and central office personnel considered these 
alternative programs and developed policies, procedures, and guidelines for 
their governance. 

The committee has considered similar programs in operation in Anne 
Arundel County such as the Pre- Professional Internship Program (P- 1. P.) at 
Annapolis High School and programs in comparable school systems such as the 
Experience- Based Career Education-- (E*B.C.Eo). Viable programs reported 
in current professional literature were also considered. Input from school 
based administrators, parents, teachers, students, and representatives of 
business and industry, has been utilized in the preparation of the committee 
proposal. 

There are at present several programs by which students may obtain 
alternative credit already in operation in Anne Arundel County. This report 
is directed only toward those which involve non-paid experiences outside the 
school. 

PHILOSOPHY FOR ALTERNATIVE CREDIT PROGRAMS 

Revised graduation requirements adopted by the Maryland State Department 
of Education (MSDE) in November, 1974, provide for increa'sed flexibility and 
variety in the ways in which students may acquire skills and competencies • It 
is accepted that many students possess a degroe of motivation, self- direction, 
and independence that enables them to acquire these skills and competencies 
by non-traditional means. The new gradurtion requirements also recognize 
that learning takes place not only within the classroom and school, but also in 
the larger school community. 

Secondary schools must make a continuous effort to increase the number of 
experiences available to individual students who have the ability and desire to 
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learn by non- traditional means. These efforts must include the identification 
of potential worthwhile experiences, dissemination of information to r^tudents, 
parents, and school personnel, and provision of school personnel to serve as 
counselors or project sponsors. The school should be prepared to serve as 
facilitator and resource for students participating in non- traditional credit 
programs, and in the development of performance criteria, and assisting in 
the evaluation of student efforts, 
m. GOALS FOR ALTERNATIVE CREDIT PROGRAMS COMMITTEE 

1. To establish a philosophy on which the development of policies, procedures, 

and guidelines for alternative credit programs may take place. 

2. To establish a method to meet the Graduation Requirements (November 1974) 

as they relate to alternative ways of earning credit. 

3. To develop policies, procedures, and guidelines for alternative credit 
programs for Anne Arundel County. 

4. To make recommendations to aid the implementation and evaluation of 

alternative credit programs : experiences outside of school. 
IV. OBJECTIVES OF ALTERNATIVE CREDIT PROGRAMS 

1. Provide opportunity for students to acquire skills and competencies in areas 

of interest or need by non-traditional means. 

2. Expand the areas of experiences available to students outside the classroom 

and into the school community. 

3. Make available to students information, expertise, and experience by 

contact with appropriate resources in the school community, 

4. Provide students with the opportiinities to explore areas of career interest 

which are not currently available in the present curriculum. 
V. GUIDING PRINCIPLES FOR ALTERNATIVE CREDIT PROGRAMS 

1. Learning is a process which encompasses the total life experience of each 

individual; it begins before the student enters school and develops through- 
out a lifetime of formal and informal learning experiences. 

2. Educational programs must be broad enough in scope and flexible enough to 

offer the opportunity to explore many fields of learning. 

3. Educational experiences can occur not only in the regular classroom setting* 

but also in the*larger school community.- 

4. Alternative programs WILL PROVIDE FOR ELECTIVE CREDIT BUT WILL 

NOT REPLACE the basic requirements for graduation. 
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5. Alternative Credit Programs must provide a sound educational experience 

that is consistent with county goals of education and with the goals and 
objectives of those disciplines to which they are related. 

6. Alternative credit programs should be part of a sound basic program and' 

should be consistent with the county goals of education. 

7. Plans for alternative credit experiences can originate with the student, a 

teacher, a community group or individual. The most important consideration 
is that such experiences correlate with a thoroughly planned program. 
The planning must involve the student, a teacher- sponsor, the parent, 
school personnel, and the community sponsor. 

8. Alternative credit experiences may provide up to eight (8) elective credits 

toward graduation. 

9. Alternative credit programs are for credit only. There will be no pay for 

participants. 

10. Alternative credit experiences will not replace existing cooperative work 

study programs or other programs presently in the schools. 

11. Alternative credit experiences will not replace a person who would be 

employed in full-time work. 

12. Alternative credit programs will be an option available to all students who 

have needs which cannot be met by existing programs. 
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VI. FLOW CHART 
ALTERNATIVE CREDIT PROGRAMS 



ITEM 



PERSONS INVOLVED 



ACTION 



A, PUNNING 
Phase I 

Idea 



Development 



Proposal 



Student, teacher, teacher sponsor, counselor, Preliminary discussion of idea with ^ 

community sponsor, as an outgrowth of a teacher, counselor, parent, community: 

class, as an extension of a vocational or sponsor, or other sources, 
avocational interest. 



Student, teacher, teacher sponsor, 
community sponsor, counselor 



Student, teacher, principal, counselor, 
parent, teacher sponsor, community 
sponsor, counselor 



Further discussion of idea with 

teacher, community sponsor, teacher > 

sponsor to determine feasibility of ;JJ 

idea 2 



Further refine idea or project. ^ 
Complete Phase I, Preliminary Plan ^ 
Sheet, and submit for approval . g 



Phase U 

Specific tasks 



Activities 



Approval/Credit 
Determination 
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Student, teacher sponsor, community 
sponsor, counselor 

Student, teacher sponsor, community 
sponsor 



Student, teacher sponsor, community 
sponsor, principal 



Establish the specific tasks to be 
completed during the project including . 
the level of performance expected. 

List the specific activities and 
approximate time for each activity. 
Submit Phase II, Program Plan Sheet - 
to principal. W; 

Principal will review Phase II, 
Program Plan Sheet, suggest changes 
for project, determine the number of : 
credits which may be earned, grant , , 
approval to proceed. 

ino 



ITEM 



PERSONS INVOLVED 



ACTION 



B. IMPLEMENTATION 



On- Bite orientation Student, teacher sponsor, community 

: sponsor 



Teacher sponsor Teacher sponsor 
supervision 



Progress checks Teacher sponsor, student, community 

sponsor 



C. EVALUATION 



Student, teacher ponsor, community 
sponsor, principal 



Review roles of persons involved, 
operating procedures, restrictions; 
establish procedures for teacher 
sponsor supervision. 

Supervises student; coordinates 
project with community sponsor; 
helps resolve project- related 
problems; serves as liaison between 
school, student, and community, 

Teacher sponsor provides regular and 
periodic supervision of project, helps 
to keep student "on schedule, " aids 
in resolution of project- related 
problems and provides student with 
interim evaluation, 

Project sponsor and teacher sponsor 
will evaluate student's performance 
(satisfactory/unsatisfactory) and 
provide a written evaluation. Final 
evaluation discussed by teacher 
sponsor and community sponsor. 
Principal reviews evaluation, grants 
credit, and prepares transcript for 
student files, 
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VU. ROLE DEFINITION FOR ALL PARTICIPANTS 

A. Students 

, . .propose project related to program 
. • . i-ientify a community sponsor 
. . .develop Phase I, Preliminary Plan Sheet 
... confer with teacher, counselor, community sponsor 
... complete activities designed to accomplish specific tasks as stated 
in Phase II Program Plan. 

B. Teacher Sponsor 

. . .aid student indevelopment of alternative credit project 

, . . serve as a liaison between the student and the project sponsor 

. , .aid in resolution of project- related problems 

. . . perform progress checks on student project 

. . .participate in evalvxation of student performance 

C. Counselor 

...serve as a resource to students and teachers 

.. .help publicize alternative credit programs to students, parents, and 
teachers 

• . .advise student on credit and/or course requirements related to A. C. P. 

projects 

D. Project Sponsor 

. . .provide student with educational experiences not available in the 

regular school setting 
. . .participate in development of performance objectives and activities 
. . .aid in completion of Phase II, Program Plan Sheet 
. , .provide formal and informal evaluation of student performance 

E. Parent 

...signify awareness and approval of student's participation in A, C.P. 

• • .give counsel and advice to student involved in A. C. P. 
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Vm, EXAMPLES OF ALTERNATIVE CREDIT PROGRAMS 

It is anticipated that student's choices of alternative credit programs will 
be as varied as the student's interests, ideas, and creativity will permit. 
Several examples presented below represent some of the options which might 
be chosen. 

A. A student arranges to perform an internship with a community newspaper 
to learn various aspects of the newspaper profession. Student is assigned 
to various departments during the two days each week that he is engaged 
in the internship. Student keeps a log of experiences, performs the various 
duties assigned, and moves through the various departments learning 
different skills. 

From the social studies teacher the student learns of a bicentennial 
project to restore an historic house. The student becomes involved in 
the research effort to trace the historical background for the house, 
makes sketches of the original structure, searches archives for inventories 
of furniture and household items, prepares reports for use in the 
restoration. A student keeps a log to document the extent of participation, 
the kinds of activities engaged in, and the results of these activities . 
C. Student is affiliated with a performing drama group and has the opportunity 
to serve as an aide to the manager/director. In this capacity the student 
becomes involved in the technical, performing, and business aspects of 
professional theatre. A program plan worked out with the student's drama 
teacher and the manager /director correlates with the student's drama 
class end vocational interests. 
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IX. A, C.P. FORMS 

Anne Arundel County Public Schools 
Alternative Credit Program: Request 
(Non-Paid Experiences Outside of School) 

Phase 1: Preliminary Plan 

The requested program will take place 

in school 

out of school (Location: 



School Year 19 



Time: Fall Semester 

Spring Semester 

Description: Explain briefly what you would like to do during your 
community experience. 



Approved: 



Date 



Date 



Submitted by: 
Name 



School 



Class or grade 
Date 



, Parent 



Teacher/Sponsor 



Principal Approval (Proceed to Phase II) Not Approved 

— — . Dat e . - ' , . / . • .' 

Comments : 

ERJC : . . .108 : , , ..... . • ,. . ■ ^-'■'-■^ 
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Anne Arundel County Public Schools 
Alternative Credit Program Request 
(Non-Paid Experiences Outside of School) 

Phase II: Program Plan 

Location: School Out of School (Location ) 



Time: Fall Semester 

School Year 19 Spring Semester 

Hours Per Week 

Project Sponsor ^ 

Teacher Sponsor_ 

General Description 

Type of work to be done: 



Specific tasks to be performed: 



Reason for interest in work of this type: 



I agree to serve as Community Sponsor for this program, and to provide all 
experience and instruction noted herein. (A separate page detailing the kinds 
of experiences and/or specific responsibilities may be attached. ) 
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Project Sponsor 
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I agree to keep all established schedules and perform all tasks to the best of 
my ability. 

Student 

I agree to serve as Teacher Sponsor for the above project. 

Teacher Sponsor 

Approved: 

■ , Principal 

Date:_ 

Number of credits to be earned 



(TO BE COMPLETED BY SCHOOL) 

This certifies that_ .has satisfactorily 

completed the Alternative Credit Program Plan as detailed and has been awarded 
^c redit (s ) , 



APPROVED: 

^ Principal 

Date : 

cc: Student, Student File 

no 
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Anne Arundel County Public Schools 
Alternative Credit Program 
(Non-Paid Experiences Outside of School) 
EVALUATION SHEET 

Student's Name 

School 

Teacher Sponso r 

Project Sponso r 



SPECIFIC TASKS 


tained Pre 
1 Yes 


)ficiency 
1 No 

























































h 

PERSONAL DEVELOPMENT 


[igh 
1 


est 
2 


3 


4 


Lowest 

5 16 17 


1. Punctuality 
















2. Personal appearance 
















3. Health and hyeiene habits 
















4. Dependability 










1 




5. Works well alone 














6. Works well with peers 
















7. Follows directions 
















8, Accepts criticism 
















9. General attitude 
















10. Safety practices 

















(Please complete comments section on next page.) 
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COMMENTS: (Please comment on participant's strengths and weaknesses observed, 
and recommendations for improvement or change.) 



Date 

Project Sponsor 

. Date 

Teacher Sponsor 



(Return completed Evaluation Sheet to Principal) 
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. Continuous Evaluation 

To insure that the Alternative Credit Prograni (Non-Paid Experiences 
Outside of School) continues as a viable option for students, the following 
evaluation procedures are established. 

A. The Alternative Credit Program will be under the auspices of the 
Assistant Superintendent- Instructional Progranis. This individual and 
a nucleus of nnenibers froni the A. C. P. Cooioiittee will serve as an 
Evaluation Comnnittee. 

B. An evaluation of the A. C. P. aiodel, policies, procedures, and guidelines 
will be conducted at the end of the first full year of evaluation and 
periodically thereafter. Modifications to the model and to related 
procedures will be made as indicated by the evaluations. 

C. Strategies for the A. C. P. Evaluation will include but not be limited to: 

!• Written surveys from student participants 

2. Written surveys from teacher sponsors and project sponsors 

3. Written evaluations from participating students, teacher sponsors, 

project sponsors, principals, counselors, and parents. 

4. Other evaluative techniques suggested by the Coordinator of Research 

which will yield appropriate empirical data. 
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IMPLEMENTATION PLANS FOR ALTERNATIVE CREDIT PROGRAMS - EXPERIENCES OUTSIDE SCHOOL 
Plein A 

Provide one (l) additional half time position in each senior high school 
for an Alternative Credit Program Sponsor (ACP Sponsor would have a three class 
teaching load plus two periods per day which would be used to coordinate the 
ACP program in each high school). 

The ACP sponsor would have the duties as outlined in VII, B. In addition 
this individual would be responsible for the school-wide coordination of the 
ACP program. These duties would include but not be limited to disseminating 
information about the ACP program to students, parents, and pro.lect sponsors, 
serving as the school-community liaison for the. 4CP-. Program, and assisting with 
the evaluation of the ACP Program. 

The services of a half time sponsor would insure continuity of the ACP 
Program as prescribed by the guidelines. This arrangement would also insu.^e 
that the responsibility for all aspects of the ACP Prop:ram would rest with one 
individual within a school. 

The Fiscal Impact Statement, shows the estimated costs for Plan A. The 
ACP Committee views Plan A to be the most desirable. 

Plan B 

The alternative plan provides for implementation of the ACP Program in 
each of the senior high schools with no additional positions required. Under 
Plan B each senior high school would have one or more individuals involved in 
the ACP Program. The duties of these sponsors are detailed in VII, B. 

It is desirable that one person in each school be given che responsibility 
for the coordination of the ACP Program to insure the continuity discussed above. 
The individuals who could assiame this responsibility coxild be the princiT5al, an 
assistant principal, a department chairperson, a counselor, or an interested 
teacher. The principal of each senior high would be responsible for designating 
the individual to assume the responsibility for the overall coordination of the 
ACP Program for that school. The principal would also have the responsibility 
for arranging for compensatory time/released time for those persons involved in 
the ACP Programs. The Committee recommends that compensatory arrangments include 
but not be limited to release from other instructional duties, permission to 
perform these duties on unassigned time, and performance of ACP responsibilities 
in lieu of other assigned school duties. The high school principals would be 
responsible for determining which of these arrangements would be most feasible 
in each individual school. 

Under Plan B the Committee anticipates that there will be several individuals 
involved in the ACP Program in the capacity of teacher sponsor but strongly 
recommends that one person be delegated the responsibility for the overall 
coordination of the ACP activities. 
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IMPLEMENTATION STRATEGIES AND TENTATIVE TIME LINE 

Pending approval of the Alternative Credit Program by the Board of 
Education the Committee suggests the following strategies for implemen- 
tation in the senior high schools effective September 1976. 

1. Print the Alternative Credit Program model and guidelines for 
distribution to senior high schools. The document and a cover letter ex- 
plaining the philosophy and intent of ACP Programs will go to all senior 
high school principals, counselors, and department chairpersons. The ACP 
document will also be provided to appropriate Central Office personnel. 
The Committee intends that the ACP document be studied and considered by 
these persons. The Committee expects to serve in a consultant capacity to 

.aid with the implementation. 

2. The Committee will prepare written materials explaining the 
Alternative Credit Program for inclusion in the Administrative tfetnual. 
The Guidance Handbook , the County Course Description BookiLet , and other 
appropriate informational literature, 

3. The Committee also recommends that a question and answer session 
be scheduled for the August 19, 1976 senior high principalis meeting. 
Msmbers of the ACP Committee will be in attendance to react to questions 
and aid with implementation. 

k» The Committee will also serve in a consultant capacity to assist 
schools with implementation of the ACP Program effective September, 1976. 
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SUPPLEMENT TO ALTERNATIVE CREDIT PROGRAM REPORT 
FISCAL IMPACT STATEMENT 



Staff 11 Senior High Schools with one half-time 
professional position 

11 X 1/2 X $14, 700 (Projected average teacher 

salary 1976-77) $ 80, 850 

Materials of Instruction estimated at $150 per 
school 

$150 X 11 1,650 



Travel expenses estimated at #700 per school 

$700 x 11 7, 700 



Fringe Benefits - cost of insurance programs 
for associated personnel 

$285 x 5. 5 1, 570 



In-service Training - estimate of amount needed 
for consultants and/or honorariums for teacher 

training 500 
Blanket insurance policy to cover student trainees 

involved In out- of- school activities 130 



TOTAL 



$ 92,400 
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ANNE ARUSlDEL COUNTY PUBLIC SCHOOLS 



• Prograzft Coordinators, Central Office 
Instruotloxial Personnel 

Guidelines and Procedures, Alternative 
Credit Prograas, Experiences Outside School 

A copy of the Guidelines and Procedures for Alternative Credit Prograas - 
Ejperlencea Outside School approved by the Board of Education on July 7, 1976 ^s 
attached. These guidelines and procedures wre developed and field tested hy a 
broad-baaed camaittee during the 1975-1976 school year. The docuaent reflects the 
cooalttee's work in the areas of philosophy, objectives, participant responsibilities 
the flpv chart of events, record keeping, and evaluation. The docuaent has, or will 
be dlsseainated to high school principals, counselors, and departaent chairpersons 
\V Septeaber, 1976. It is the Intent that the Alternative Credit Prograa optipn 
prescribed by MSDE for the revised graduation requireaents be iapleaented during the 
current school year. 

Alternative Credit Prograas for students pan provide learning experiences 
not prese^ntly available in the regular currlculua. Students vith special educational 
needs and abilities can integrate altfamatlve credit experiences into a planned 
prograa for coapleting graduation requireaents. 

• Th« coaaitt^e haa endeavored to provide a degree of structoire and consistency 
into the adainistratlon of alternative credit prograas without Halting the 
^•*^*^-^^*2r and individuality Intended for these optional experiences. 

Plans have been aade for continuous evaluation after the prograa has been 
iapleaented. The coaaittee asks that you review these procedures and guidelines 
to deteraine how such experiences can be a part of your currlculua area. We 
encourage your Involveaent and welcoae your recoaaendations during in5>leaentation. 



PROM: Oliver Wlttlg 
DATE: August 1976 
COPY TO: 



AttaehBient: Approved Guidelines and Procedures 
Alternative Credit Programs 
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